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ENSURING FULL PARTICIPATION AND SUPPORT BY
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INTRODUCTION

A coherent function of Maritime Education Institutions (MEI”’S) as mandated by the
Philippine government through the Commission on Higher Education (CHED), is to
encourage and make it a responsibility and a function of its faculty members and
students to undertake research for the enhancement of maritime education and
programs. Such mandate is anchored on “the Call of the World Declaration on Higher
Education for the 21° century: Vision and Action for HEI's and Framework for Priority
Action for Change and Development In Higher Education” which was adopted by the
World Congress on Higher Education, held in France on 9 October 1998.

The vital role and importance of research in ensuring quality in maritime education
and training (MET) is widely accepted in academic circles. It is a truism that the
reputation of MET lecturers as well as his standing among his colleagues depend on a
large extent on the quality of his research and its contribution not only to country’s
sources of knowledge but to the entire maritime industry as well, considering that the
quality of MET has its basis on research. It is therefore necessary to place special
emphasis on maritime research to enable MET institutions to face the challenges of a
globally competitive world. To facilitate this appropriately, the MAAP formulated the
Research Program and the same has been integrated to the educational program that
would provide the guideposts and springboards for re-definition, for further
exploration and development of innovative strategies towards ensuring that its MET
mission is carried on successfully through research.

MAAP, operating barely for six years, under its visionary founder, the AMOSUP
President and Chairman Capt. Gregorio S. Oca and the competent leadership of
MAAP President VAdm Eduardo Ma. R. Santos, AFP (Ret), instituted and
empowered its Department of Research and Extension Services (DRES) in 1999, to
plan, develop, promote, coordinate and direct the research programs and activities in



MAAP, that would complement or supplement instruction and extension services in
line with the mandate of the Philippine Commission on Higher Education.

On the institutional level, the MAAP President was explicit in saying that an
academic institution has a prevailing research culture if there is 100% implementation
of the MAAP Research Program by both faculty and students and if the number of
published faculty researches is about 20% of the total number of faculty.

On the national level, MAAP President spearheaded the Development of the Maritime
Research Network (MARENET) in the Country during the workshop proper held in
July 2002. On October 3, 2002, a follow-up meeting was held in MAAP. MAAP thru
the DRES had validated the data generated in the initial workshop. It was confirmed
that one of the constraints that prevent its compatriots in doing research is that
research is too costly, time consuming and there is lack of incentives. Corresponding
solutions to address or resolve the issues were also noted. MAAP President also
inducted the officers of the Philippine Association of Maritime Researchers (PAMR),
whose officers are also members of the MARENET.

On the international level, MAAP has been supportive to a number of international
conferences and seminar — workshops by sending faculty and staff abroad and by
contributing research and papers for presentation and publication. MAAP was a
contributing member of Problem — Based Learning ( PBL ) In Maritime Education
and Training ( MET ) Network which is initiated by the School of Maritime Business
and Management , Dokuz Eylul University , Izmir Turkey . MAAP is also actively
involved with EU- ASEAN Project for a collaborative research network, which is
spearheaded by the Seafarers International Research Center, Cardiff University,
Cardiff Wales, United Kingdom. On October 26-29, 2004, MAAP and the
International Maritime Lecturers” Association (IMLA) co-hosted the 16™ International
Maritime English Conference or IMEC 16, the first to be held in the Philippines.
Aware that international conference is a forum wherein intellectual exchange of ideas
occur and which may pave the way for possible collaborative future researches may
pave way, the MAAP President has appointed the DRES Director to chair the Local
Papers and Program Committee for IMEC 16 with an instruction® fo inform and
encourage local participants from all Maritime Training Centers, Maritime Schools,
Call Centers and Maritime Research Network members to participate and submit
papers to Prof. Clive Cole, the IMEC 16 Chairman of Paper and Activities Committee

This paper presents the process how MAAP leadership has encouraged local
participants in the country to support, attend and submit papers for IMEC 16. This
paper also presents the milestone of MAAP in research at the Institutional level,
National level and International level. Specifically, this paper answers the following
questions:
1. What are the Research Programs in MAAP?
2. How many papers aside for Maritime English have been accomplished in
MAAP in the past five years?
3. Aware of the constraints in doing research and more so participation to
international conference, how did MAAP encourage its compatriots to submit
papers?



4. How many and who among the local stakeholders have manifested prompt
support either through submission of papers, commitment to attend and/or
sponsorship or donations to MAAP’s hosting of IMEC 16?

DISCUSSIONS
1. THE MAAP RESEARCH MILESTONES

ON INSTITUTIONAL LEVEL

In 2000, the First MAAP Research Seminar—Workshop with its theme
“Cultivating Responsive Research Culture in MAAP” was conducted. The MAAP
community was informed about the DRES researches on the Status of the Philippine
Maritime Education and Seafaring Industry as well as the Global Trends and
Development in MET. The said forum served as a backgrounder to the MAAP
community that would intensify the field of the Academy’s research initiatives. The
Proposed MAAP Research Program, its Policies and Guidelines and Mechanics of
Implementation was presented to the MAAP community and the same generated
scholarly insights and inputs from them.

In 2001, the Second Research Seminar—Workshop with the theme “Towards a
Dynamic Research Activity in MAAP” was carried —out. The enriched MAAP
Research Program and Its Mechanics of Implementation Blueprint was presented
and gained acceptance for implementation by the academic community. SWOT
analysis was also done, hence the strengths, weaknesses, opportunities and threats in
conducting research in MAAP were identified .

The MAAP Research Agenda / Program consists of the following:
1.Rationale (General Policy Statements on MAAP Research, Goals of Research in
MAAP, Objectives of MAAP Research)

2.MAAP Research and Development Thrusts and Areas of Concern (Maritime
Education and Training, Institutional Research and, Development, Educational
Research Socio-economic, Maritime Industry Political and Cultural Research and
Marine Environmental Studies)

3.MAAP R & D Priorities (Basis is CHED mandate: quality and excellence, relevance
and responsiveness, access and equity and efficiency and effectiveness)

4. MAAP R & D Strategies

5.MAAP Research Framework (a. MAAP Research System — the Department of
Research and Extension Services and the College Faculty Research Committee) b.
MAAP Research Management

6. Mechanics of Research Implementation (Research funding, Research Programs,
Research Criteria , Preparation / Writing of Research proposals , Processing of
Research proposals , Responsibilities and Obligations of Grantees , Implementation of
Research Projects , Documentation, Publication and Utilization of Research Project )
7. Annual Planning Cycle for R& D



8. The Academy, Guidelines for Classification, Selection, Qualification and Privileges
of the Researcher

9. Strengths, Weaknesses, Opportunity and Threats in the Conduct of Research
10. Procedures in the Conduct of Research

These outputs served as springboards and guideposts that stimulated deeper
understanding and appreciation of the directions being set to revitalize MAAP and
how it can meet the research demand of the future. The sixteen (16) researches
accomplished by the Department of Research and Extension Services in 2000 and
2001 were mostly for MAAP decision-making.

In Year 2001, around 17 midshipmen under the supervision of their instructors,
accomplished 8 research papers. The MAAP community accomplished a total of 26
papers- 24 institutional, 1 national and 1 international.

In Year 2002, MAAP conducted the Third Research Seminar -Workshop on
Action Research with the theme “Giving Action to Research Towards Competitive
MET”. The activity had certainly enhanced the research capability of the MAAP
Community. Participants had accomplished twelve (12) papers consisting of 6
researches on institutional level, 7 researches on national level and 5 researches on the
international level. The opportunity provided to the faculty and staff in presenting
their research paper abroad like Shanghai China, Singapore, Bulgaria, St. Petersburg
Russia etc gave them the break to link and network with colleagues in other maritime
schools. There were two (2) accomplished researches by four midshipmen under the
tutelage of their instructors. Hence for the year 2002, the MAAP community did a
total of 14 research papers.

In Year 2003, a total of 32 research papers were accomplished by the MAAP
Community — 15 researches by MAAP Faculty and Staff (10 institutional researches,
1 research on a national level and 4 researches on international and 17 research papers
by 77 midshipmen.

Hence for the past five years (AY 1999 to 2003), MAAP has accomplished 76 papers
consisting of: 57 papers for internal (27 by the MAAP students and 30 by its faculty
and staff) and 19 papers for external ( 9 for national and 10 for international ). Table
1, shows the total number of researches accomplished from 1999-2003. The title of
the research papers can be found at the MAAP web site: www.maap.edu.ph.

Table 1 : Total Number of Papers per Institutional , National and International

Year | Students Management, National | International | Total
(Internal) Faculty and | ( External) | ( External)
staff
(Internal )
2000
- 8 16 1 1 26
2001
2002 |2 4 7 5 18




2003

17 10 el - 32

27 30 9 10 76

In a nutshell, the MAAP R & D System is composed of 5 Research programs. These

are:

Maritime Education and Training Research (MET) Program (METRP)-
This research program helps in the improvement of the different aspects of
MET. The result of this study would serve as backgrounder guide and point of
reference in MAAP’s benchmarking

Institutional Development and Research Program (IDRP)- This research
program contributes to the academy’s development in its entire sphere of
operations. Usually a result of applied research many be utilized by the in its
decision making and policy making

Educational Research Program (ERP)- This research program analyzes
curriculum and develops teaching strategies toward effective enhancement of
learning. This includes development of modem educational instructional tools
educational techniques or methods to improve student-trainees learning etc.
Socio-Economic, Maritime Industry and Policy Research Program
(SEMIRP) - This research program contributes to the development of strong
socio-economic data —base as well as the improvement of instruments and
technology in the maritime industry that would help the government to"
improve policies on all aspects pertaining to the maritime industry and
profession in general. Researches along these fields will help determine the
impact of development programs on people, institutions and social systems
and provide useful information for policy formulation. Inclusive but not
limited to the scientific analysis of the maritime sector relating to all aspects of
seafarers life such as seafarers job performance, emotional, spiritual,
psychological and other aspects of seafarers life onboard —ship, other
management, team building and other factors that affect competence of
seafarers in their job performance.

Marine Environmental Research Program (MERP) - This research
program helps improve and /or rehabilitate and protect or preserve our marine
and coastal environment protection of marine life, protection of marine flora
and fauna and the like.

Table 2 presents the papers accomplished in MAAP per research program. As shown,
39 or 66% of the papers were mostly for MAAP Institutional Development.

Table 2. Number of Papers Accomplished in MAAP per Research Program

MAAP Research Program Accomplished Papers (1999-2004)
By Students By Management, Total

Faculty and Staff

Inst’l Nat’l Int’l
Maritime Education and 5 0 4 10 19
Training Research Program
(METRP)
Educational Research Program 0 6 3 - 9
(ERP)




Institutional and Development 20 19 0 - 39
Research Program (IDRP)
Socio—Economic, Maritime 2 -+ 1 - 7
Industry (SEMIRP)
Marine Environmental Research 0 1 1 0 2
Program (MERP)

TOTAL 27 30 9 10 = 76

49

Source: MAAP Research Milestones

In Year 2004, there are 35 ongoing pro-active research projects (17- by MAAP
faculty and staff and 18 by MAAP midshipmen). The proponents are expected to
accomplish their respective researches by Year 2004 —2005.

On February 28, 2004, MAAP President has officially inducted the pioneer officers
of the Maritime Research and Extension Services Circle or MRESC with DRES
Director as adviser. (The Kamaya Point, 2004 p25). MRESC is composed of
volunteer students who belong to the top echelon of the various class levels, who are
encouraged to conduct at least two research activities or projects a year that would
involve the corps of midshipmen. To prepare them with this challenging and yet an
exciting task, the Department of Research and Extension Services in cooperation with
the Academics Department conducted a 2-day action research seminar-workshop
(March 6-12, 2004) for the MRESC members. The members were taught basic
statistics, simple action and research competency enhancement. The MRESC
members were also informed about the call for papers and its mechanics for the IMEC
16 which MAAP will co-host with the International Maritime Lecturers Association
(IMLA) on October 26-29, 2004. The members of the MRESC were given a week to
present their group research proposals. One of the accomplished research paper
prepared by the midshipmen under the tutelage of their English instructors (Ms.
Capellan and MS Limson) of the Academics Department, was approved by the IMEC
Steering Group for paper presentation. It is first in the history of IMLA —IMEC that
a paper will be presented by midshipmen. =~ MRESC is the first Academic Club in
MAAP whose officers were officially inducted to office by MAAP President. The
MRESC members are highly motivated to do researches in line with VAdm Santos’
call for maritime research networking. The members hope to link with other maritime
schools for a research output that has a national impact for enhancement of maritime
education and training (MET).

On October 18, 2004, MAAP President officiated the second induction ceremonies
of the MRESC with its new set of officers and the officers /members of the newly
established Cadettes Club (Woman cadet Club). This Cadette Club is headed by a
woman cadet and is composed of all the female cadets in MAAP, as members. This
new club was inspired by the EU- ASEAN project on the SIRC research led-
workshop on women seafarers held in MAAP, which was attended by 5 selected
MAAP faculty and staff or the WS team. The WS team, echoed the said seminar to
interested faculty / staff with all MAAP woman cadets. At the end of the day, this new
club was formed. As part of MRESC, one of its objectives is to come up with
researches on women seafarers through collaboration among them or with other
woman cadets from other maritime schools.




ON NATIONAL LEVEL

The MAAP President spearheaded the workshop on Maritime Research Networking
(MARENET) during the 1% MET National Congress with the theme “Towards a
More Responsive and Effective Philippine Maritime Education and Training” held at
Manila Midtown Hotel on July 4-5, 2002. After the MAAP President had presented
his paper entitled “Development of Maritime Research Network in the 21°' Century”,
the workshop participants were encouraged to review their role in assessing and/or
disseminating MET information, identify and evaluate the usefulness of their
resources, discuss their limitations and consider options for improvement for the
success of this endeavor (Santos, 2002).

The MAAP President led a follow-up meeting on October 3, 2002 at the MAAP,
which was actively participated in by the workshop members. The issues raised on
Research Networking during the first MET Congress were validated. A number of
issues, concerns, solutions and constraints on research capabilities of MET during the
workshop, were discussed by the 17 maritime stakeholders that represent different
sectors of the maritime industry. The principal issue in doing research in MET in the
Philippines was again established - research is foo costly and time-consuming.
Maritime stakeholders suggested solutions, which include the following;
(1) Identify the list of funding agencies both local and international
(2) Tap research funds from international organizations and agencies as
well as local private sectors, which have particular interest in MET
Research and Development
(3) Build —up resources through networking /linkages/complementation and
consortia and
(4) Develop incentives or awards scheme for quality research
undertakings.

Other constraints were also noted such as lack of fund, and lack of incentives and
motivation from concerned agencies for their human resources and indifference or
existence of competition (Baylon and Wakat 2003).

Also on the same day, October 3, 2003, MAAP President inducted to office the
officers of the Philippine Association of Maritime Researchers (PAMR)- an
association spearheaded by JB Lacson in Iloilo City during the 3-day national Action
Research seminar-workshop held at JBLacson Iloilo City. Most of the elected officers
are MARENET workshop members. The PAMR officers conducted their first activity
— a two-day action research seminar workshop in MAAP. The first day was intended
for MAAP faculty/ staff. The 150 MAAP 4TH Class midshipman participated in the
second day activity with all the PAMR officers as trainers.

On the national level, MAAP has accomplished 5 papers that were published and
presented and the same are listed on Table 3.



Table 3. Papers Published and Presented on National Level

Title Author Date Venue
Developing of Maritime Research | VAdm. Eduardo | July 4-5, | Published and Presented at First
Network in the 21" Century Ma. R. Santos, | 2002 MET Congress, Manila Midtown |
AFP (Ret) Hotel, Philippines
MAAP President
The Effect of Adverse and Favorable | Mr.  Maximino | Nov Published and presented at 4"
Frictional Force on Plane and | Canlas 2002 Samahang Pisika ng Visayas at
Inclined Surfaces CME Faculty Mindanao (SPVM), National
Physics Workshop, Philippines
A Simple Method of Constructing a | Engr  Severino | Nov. Published and Presented at 4™
Motor and Generator kit as a | Catabijan 2002 SPVM National Physics
Teaching Tool in Physics CME Faculty Workshop, Philippines
A Device Which Can Measure | Engr.  Severino | 2003 Published and Presented at 5™
Ullage: Application of Physics and | Catabijan SPVM National Physics
Electronics” CME Faculty Workshop, Philippines
An Overview of Solid Waste | Dr. Angelica M. | August Presented to the Officials and
Management Vis-a-vis MAAP’s | Baylon 17,2001 | officers of Mariveles, Bataan as
Course of Action and Its Guiding | Research and per invitation of Municipal Mayor
Principles: Its Implications to the | Extension Piazza Hotel,
Solid Waste Management of the | Services Director Mariveles Bataan
Municipality of Mariveles, Bataan

Source: MAAP Research Milestones

ON INTERNATIONAL LEVEL

From Year 2000 to date, MAAP has been supportive in a number of international
conferences, seminar — workshops meetings and/or trainings held at Shanghai China,
St. Petersburg Russia, Singapore, Wuhan China , Izmir Turkey, Cardiff Wales , UK ,
Belgium , USA , Japan ,Norway , Spain and the Philippines. MAAP sent its faculty
and staff abroad and has contributed research and papers for presentation and
publication.

MAAP was invited to take part in a Seminar Workshop on Problem- Based Learning
(PBL) in Maritime Education and Training (MET) on June 1-3, 2003, hosted by
Dokuz Eylul University at Izmir Turkey. MAAP contributed its humble share in the
preparation of the PBL Research Agenda as well as three papers on the application of
problem-based learning in maritime education and training and the same were
published in the Dokuz Eylul University research publications. MAAP is a member of
the PBL in MET Research Network. Tables 4, 5, 6 and 7 show the titles of the
papers that were presented and published abroad for the years 2001, 2002, 2003 and
2004 respectively.

Table 4. Papers Contributions at the IMLA 12 Conference (2002)

Title Author Position Date
The Dynamics of Developing Competency | Engr. Felix Oca Vice-President 25-Oct-02
Based Upgrading Program for the Filipino | Dr. Amelia Lapira Guidance Shanghai,
Seafarers at the Management Level, Via | Mr. Michael Amon Counselor China

Distance Learning MIS supervisor




Development of Subject Manual for the | C/E Cleto del Rosario | Asst.Dean 25-Oct-02
Maritime Academy of Asia and the Pacific | Engr. Domingo | CME Faculty Shanghai,
Eugenio China
Undertaking Extension Services Towards a | Dr.  Angelica M. | Director, DRES 25-Oct-02
More Efficient and Effective MET: The | Baylon Shanghai,
MAAP Experience China

Source: Proceedings of the 12" IMLA (International Maritime Lecturers Association)
Conference (2002) , Shanghai Maritime University, Shanghai, China

Table 5. Papers Contributions at the PBL in MET Proceedings ( AY-2003)

Title Author Position Date
Application of PBL in Auxiliary | Dr. Angelica M. Baylon | Director, DRES | June 1-3, 2003
Machinery Subject C/E Rodolfo Paiso CME Subject | Izmir Turkey

Area Chair

The Use of Lecture Journal in
Thermodynamics II Subject: A
Move to PBL Project

Dr. Angelica M. Baylon
Engr. Methodius Maslang

Director, DRES June 1-3,
CME Faculty 2003
Izmir Turkey

Lecture -Based Learning Journal
(LBL) vis-a-vis Problem-Based
Learning (PBL) in MET: The
MAAP Instructors Viewpoints

Dr. Angelica M. Baylon

Janice K. Wakat

Director, DRES
DRES Staff

June 1-3,2003,
[zmir Turkey

Source: Proceedings of the PBL Seminar Workshop -On Problem—Based Learning (PBL) in
Maritime Education and Training (MET (2003) Dokuz Eylul University , Izmir Turkey

Table 6. Paper Contributions at International Maritime English Conference

(IMEC)"
(AY- 2001,2002 and 2003)

Title

Author

Developing a Written Test

For | Dr. Jesus De

Standard Marine =~ Communication | La Rosa,
Phrases in an ISO-Certified Work | Subject Area

Setting

Chair (SAC)

Date /IMEC Venue
October 5-10, | Admiral Makarov
2003 State Maritime
(IMEC 15) Academy

St. Petersburg, Russia

The Development of a Subject Module | Dr. Jesus De

Sept. 16-20, 2002 | Singapore Maritime

for Shipboard and Bridge Team | La Rosa, SAC | (IMEC 14) Academy, Singapore
Management: The MAAP Way
Implementing SMCP at MAAP: Its | Dr. Jesus De la | May 16-19, | N.Y Vapt Sarov
Problems and Prospects Rosa, SAC 2001(IMEC 13) | Naval Academy,
Bulgaria
Source: Report of Dr. Jess De La Rosa
Table 7. Papers contributions at the IMLA 13 Conference (2004)
Title Author Position Date
The Efficacy of Testing and | Engr. Domingo Eugenio | Assessor, Sept 13-17,
Examination Procedures in Academics 2004, St.
Competency Assessment Department Petersburg,
Russia
Relevance of Problem—Based | Dr. Angelica M. Baylon | Director, DRES | Sept 13-17,




Learning (PBL) in MET Studies: A 2004, St.

Teaching and Learning Technique Petersburg,

in MAAP for Quality Assurance in Russia

Action*

Assessing the Competency Levels | VP Felix M. Oca Vice- President Sept 13-17,

of Graduating MAAP Midshipmen 2004, St.

in the Bachelor Of Science in Petersburg,

Marine Engineering ' Russia

Assessment Result into a PBL | Dr. Angelica M. Baylon | Director, DRES Sept 13-17,

Project  Opportunity:  Quality 2004, St.

Assurance in Action*® Petersburg,
Russia

The Use of Lecture Journal: A | Dr. Angelica M. Baylon | Director, DRES | Sept 13-17,

Move to PBL Project for Quality 2004, St.

Assurance in Action * _ Petersburg,
Russia

Source: Proceedings of the 13" (International Maritime Lecturers Association) Conference

(2004) with its theme “ Quality Assurance for Safety of Life at Sea “ Admiral Makarov

Maritime Academy, St Petersburg Russia. Note that the three papers on PBL, which were

contributed with Dokuz Eylul University, Turkey were aligned to the theme of the IMLA 13

conference and were submitted for wider dissemination of information .On said papers, the

MAAP faculty and staff who assisted or served as respondents were appropriately

acknowledged at the Acknowledgement portion.

Table 8. Paper Contributions at ICERS 6 Conference (2004)

Title Author Position Date

Developing Electronic Controller | VP Felix M. Oca Vice — president | Sept. 21-24

Tuning  Abilities of MAAP Wuhan China

Midshipmen  Using  Process

Simulator

Assessment of Cognitive | Engr.  Clark  Howell | Faculty, Sept. 21-24

Performances of MAAP 1/cl | Arenas Academics 2004, Wuhan

Engineering Midshipmen during a Department China

Simulator Exercise

Source: Proceedings of the 6' ICERS or International Conference on Engine Room Simulators
(2004) . Wuhan University of Technology, PR China

Moreover, MAAP has linked with the Seafarers International Research Centre
(SIRC), Cardiff University in UK for research networking. MAAP is part of the EU-
ASEAN Research Networking Project 2004-2005 along with the other participating
maritime schools namely: Philippine Merchant Marine Academy (PMMA),
Polytechnic University of Catalunya (UPC), Barcelona Spain and Singapore Maritime
Academy (SMA). The European Commission with the Cardiff University- SIRC as
the grant holder is funding this project. The 10 MAAP faculty and staff who are part
of the EU-ASEAN project had joined their ASEAN and European counterparts in
training programs on research and teaching for curriculum development in MET. In
line with this EU-ASEAN project, MAAP hosted the First International Research-Led
Workshop on Women Seafarers and the First International Research Meeting for the
action research output on computer-based training (CBT) required by the project.

The First International EU ASEAN Research-led Workshop on Women

Seafarers was hosted by MAAP on June 1-4, 2004. The activity has addressed one
of the research areas that the SIRC has undertaken important and groundbreaking

10




work with the potential to inform curriculum development and over-all maritime
strategy. MAAP provided one slot to John B. Lacson, Iloilo City, so as to provide a
co-maritime school the opportunity of global research networking and therefore
strengthen maritime research network in the country. Representatives from the
PMMA, MAAP, UPC, SMA and JB Lacson have actively participated in the said
research-led workshop with Dr. Helen Sampson, Director and Dr. Jaime Veiga
Research Associate of SIRC, UK Wales as the facilitators. The MAAP Women
Seafarers Research team (MS. Ethel Capellan , MS Janice Wakat, Ms. Susan Murillo
and 2/M Zandro Nieto) and in collaboration with their foreign counterparts is
currently working on two collaborative research papers with tentative titles: “Level of
Awareness of Cadets on Issues and Concerns of Women Seafarers” and “Employment
Status of Women Seafarers as perceived by EU-ASEAN Women Cadets.” On July 14,
2004, the MAAP team conducted an Institutional Research led- seminar workshop
on Women Seafarers thru an echo seminar —workshop to female cadets and
interested maritime faculty. The participants were able to come up with list of
activities for a year namely: research output, curriculum development and preparation
of handbook on women seafarers. It is worth noting that after the research-led seminar
workshop on women seafarers, a research output was accomplished through
collaborative efforts among students and MAAP personnel. The paper is entitled:
“Problems Encountered by Women Seafarers on Board Ships as Perceived by MAAP
Midshipwomen: Its Implications to Women Seafaring Career” by Ms. Ethel Capellan,
Ms. Janice K Wakat, 1/cl Maria Kristina B. Javellana and Dr. Angelica M. Baylon.
The said paper will be submitted to the National Maritime Polytechnic (NMP) for
possible publications at the Philippine Journal of Maritime Education and Training
(PJMET). On October 14, MAAP hosted the First National Research-Led
Workshop on Women Seafarers with women cadets from different maritime
schools. Aside from having educated the women about various women’s rights,
benefits and life at sea and had provided them a venue in fostering camaraderie
among women cadets, it is expected that a number of inter- maritime schools
collaborative research outputs would be realized, thus strengthening maritime
research networking in the country through the women cadets under the tutelage of
their respective maritime instructors.

Still part of the EU- ASEAN project, the First International EU- ASEAN Action
Research Meeting was hosted by MAAP on July 1-3 , 2004. The Action research
team is composed of Dr. Baylon of MAAP Philippines, Capt Del Rosario of PMMA
Philippines, Capt. Lim Yuon Fatt of SMA, Singapore, Dr. Juan Carlos Aguado of
UPC Spain with Dr. Helen Sampson and Dr. Jaime Veiga of SIRC, UK. Prior to the
meeting , the team members were trained on research and SPSS at Cardiff University
in UK and each member was provided individual laptap with licensed SPSS program
to equip them with the needed know-how and skills for the collaborative action
research on CBT that the team is expected to accomplish for possible presentation at
AMETIAP in Year 2005. The first meeting was productive as they were able to
develop a questionnaire on CBT and have come up with timetable for the pilot testing
of questionnaires. The second research action meeting was hosted by the University
of Polytechnic Catalunya , Barcelona Spain on Sept 27 —30, 2004. The third and
fourth meetings are slated in SMA, Singapore and PMMA Philippines respectively

It is assured that with this EU-ASEAN project, curriculum and instruction would
be enhanced and there will be an increase in the number of institutional, national

11



and international collaborative research papers that will be produced by MAAP
faculty and staff for possible publication and presentation. MAAP is certain that
this exercise will pave a way for a continuous relevant and responsive research
cooperation and linkage with other maritime schools locally and globally, towards
a better Maritime Education and Training in Asia and beyond. Table 9 presents
the on—going collaborative researches and the same are expected to increase
because of the EU- ASEAN Project.

Table 9. On- going International and National Collaborative Research Papers

Title Author Maritime Schools Date Remarks
A Collaborative Study on | Dr.Helen Sampson SIRC, UK 2004- For
the Attitude of Serving | Dr. Jaime Veiga, MM | MAAP, Phil. PMMA, | 2005 possible
Seafarers to the | of SIRC, UK Phil.,SMA, Singapore presentation
Introduction of Computer- | Dr.  Angelica M. | And UPC, Spain at
based Training Abroad | Baylon of MAAP AMETIAP
Merchant Ships Philippines, etc in year
2005

Awareness of Women | C/E Foo NanCho SMA, Singapore and | 2004- For
Cadets on Issues and |Dr. Xavier Martinez | UPC, Spain , MAAP, | 2005 possible
Concerns of Women | De Oces , Ms. Janice | Phil and publications
Seafarers Wakat PMMA, Phil.

Ms. Ethel Capellan

Ms. Susan Murillo

2/M Zandro Nieto

Ms. Myra Alvarez
A Collaborative Study of | Dr. Colin Stevenson | Southampton 2004- For
the Attitude of UK Cadets | PhD, MM, Vadm. | Research Institute, | 2005 possible
and Filipino Cadets Before | Eduardo MA. R.| UK and presentation
and  After Shipboard | Santos and  Dr. | MAAP, Philippines at LSM in
Training: An Analysis Angelica M. Baylon year 2005
Behavior  Patterns as | Dr. Grace P | JB Lacson Iloilo 2003- For
Moderated by  Locus | Trompeta , Dr, | MAAP, Bataan 2005 possible
Control Among Filipino | Angelica M. Baylon | Midway  Maritime publication

Deck  Officers - A
collaborative  Study by
PAMR officers

Prof. Ma Luisa Ascue
Dr. Marilizza
Ampuan

Midway, Cabanatuan,
Mariners Polytechnic
Colleges Foundation,
Camarines Sur

Source: From the reports of Dr. Baylon with approval of MAAP President

On October 26-29, 2004, MAAP and the International Maritime
Lecturers’ Association (IMLA) in co-operation with the Department of Maritime
Studies, Wismar University, Warnemiinde, Germany Marlins UK, Rijeka University,
Faculty of Maritime Studies,Croatia Shipping and Transport College, Rotterdam, The
Netherlands , World Maritime University, Malmo, Sweden hosted the 16"
International Maritime English Conference or IMEC 16, the first held in the
Philippines. MAAP supported this activity through information dissemination of the
call for papers, chaired by Dr. Prof Peter Trenkner and Prof. Clive Cole of the World
Maritime University, respectively. MAAP had sent invitations both via mail and e-
mail to both local and foreign participants. In the Philippines, invitations were sent to
all maritime schools; maritime training centers; selected call centers and maritime

12




research network (MARENET) members in the country and had encouraged them to
participate and submit papers for this IMEC 16 meeting.

For the Year 2004, there are thirteem papers contributed for international
proceedings — 5 for IMLA 13, 2 for ICERS and 6 for IMEC 16. Considering the
enormous cost of sending participants to international conferences outside the
Philippines, MAAP limited the number of attendees per conference.

2. ON MAAP’s WAY of ENSURING FULL SUPPORT AND PARTICIPATION
BY LOCAL STAKEHOLDERS FOR IMEC 16

IMEC 16 is a no-border forum, round table discussions on sea related communication
problems concerning a universally accepted language Maritime English. MAAP as
the local organizer had encouraged local participants in the country to participate in
this IMEC 16. For MAAP, IMEC 16 was a big and important event in the Philippines
and in a week, the MAAP became the center for global MET in Maritime English.
MAAP hosted this IMEC 16 to provide compatriots the opportunity to meet
colleagues’ from all over the world, to exchange knowledge, experiences and
views and to interact, learn and forge cooperative links with foreign
counterparts for possible research networking in MET. It is expected that old
friendships and acquaintances will be established and new ones to be formed.

As early as February 27, 2004, MAAP had sent 112 personal invitation to all heads of
Maritime Schools, Maritime Training Centers, Call Centers and Maritime Research
Network (MARENET) members in the country (Paper and Program Committee
Report, Local Organizer). A total of 220 invitation letters were sent via — mail to local
participants and a total of 496 were successfully sent via e-mail to both local and
international participants. In April 2004, MAAP sent the second announcement for
invitation and call for papers. MAAP has also utilized a number of media for
information dissemination. (Publications and Promotions Committee Report, Local
Organizer)

Aware that cost, lack of fund and lack of incentives or motivation will constraint the
good and deserving Filipino authors to participate in IMEC 16, MAAP is encouraging
local participations by providing incentives in the form of possible sponsorship or
funding and /or subsidized registration fee. With MAAP President at the helm, being
nationalistic so to speak, he provided Filipino participants a venue and an opportunity
to freely present their achievements, share experiences and exchange ideas by
encouraging them to submit papers or workshop activity proposals. MAAP expects
that old friendships and acquaintances to be established and new ones to be formed.

Although MAAP is a non- stock, non- profit organization, and relies solely on the
donations, and grants from AMOSUP , and shipping companies and the like, the
incentives that MAAP provided to local authors came from a number of local
Maritime friends. The MAAP sponsors and donors with their kind support to MAAP
leadership, had pave way in the realization of the MAAP objectives of providing a
venue for local participants to interact, learn and forge cooperative links with foreign
counterparts for possible research networking in MET which would certainly enhance
Maritime Research Networking not only in the Philippines but also in the Asia Pacific
and beyond.
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Table 10 shows the title of papers submitted by local participants to IMEC 16,
whereas tables 11 and 12 present the list of MAAP sponsors and donors for IMEC

16.

Table 10. Full Papers For IMEC 16 Submitted by Local Authors

Title

Author (s)

Local
Institutions

1 IMEC 16 at MAAP Philippines: Towards
Ensuring Full Participation and Support by Local
Stakeholders

Vadm Eduardo Ma. R. Santos, AFP
(Ret), President and Dr. Angelica M.
Baylon (Director, Research &
Extension Services)

MAAP, Philippines

2. The Library Resources for Maritime English in
Selected Maritime Academies of the Philippines

Ms. Ethel Capellan (Librarian and
English faculty )

MAAP, Philippines

3. A Proposed “Marination” For Filipino Non-
Seafarers and Other Interested Nationalities
Teaching Maritime English

Dr. Jesus De La Rosa
(English Subject Area Chairman)

MAAP, Philippines

4. A Proposed Curriculum Of Standard Marine
Communication Phrases (SMCP) For Philippine
Maritime Education and Training Institutions

Ms. Gladys Aurea Limson, (English
Faculty) and Dr. Jess De La Rosa

MAAP, Philippines

5. Teaching SMCP: The MAAP Way

Ms. Jane D. Japitana ( English
Faculty)

MAAP, Philippines

6. The Relevance of the SMCP to the Marine
Transportation and Marine Engineering Cadets of
MAAP

2/cl A. Z. Tolentino & 2/Cl M. K.
Javellana (MAAP students)

MAAP, Philippines

7. Integrating Maritime Terminologies in English

Librada Laroya (Dean, College of

DMMA College of

Instructions: DCSP Experience Education and Instructional | Southern Philippines
Development Officer) Davao City
8. Maritime Communication in Mixed Nationality | Ma. Nissa C. Espiritu National Maritime
Crews: The Filipino Seafarers’ Experience (Research Specialist) Polytechnic,
Tacloban City, Leyte
9. Towards the Development of A Stakeholder- | Dr. Jesus A. Ochave (VP for | Philippine Normal

Friendly Evaluation Model For Training and
Education Programmes

Planning, Research, Extension and
Testing)

University, Taft Manila

10. Integration Of Linguistic Understanding and | Capt Celso De Guzman Maritime

Cross-Cultural Communication in the Delivery of | (President) Technological & Allied

Maritime English Services (MARITAS)
Sta. Cruz, Manila

11. The Motivation: Its Relationship to the | Johnna D. De La Torre University of Tloilo,

Maritime Vocabulary Competence (Assistant Professor) Tloilo City

12. Trainer Training Program: A Call To Improve | Joselito Gutierrez (Director, Local & | Lyceum of Batangas,

Maritime English in Lyceum International | Foreign = Cooperation &  Total | Batangas City

Maritime Academy (LIMA) Productive Maintenance)

13. Restrictions and Gaps in Cross-Culture | Wilhelmina A. De Guzman MARITAS 5

Communication  Addressed in  Linguistic | (VP for Business Development and | Philippines

Philosophy Quality Assurance Manager)

14. English Communicative Competence of | Ralph A. Cardeno Central Visayas

Maritime Students of Central Visayas Polytechnic
College

(Instructor)

Polytechnic College
Dumaguete City

15. Linguistic Competence and Grade Point
Average (GPA) in Major Maritime Courses: Their
Relationship to the Reading Performance In
Marine Engineering and Marine Transportation
Texts and Non- Academic Texts

Dr. Jaime G. Jalon
(Chair, Languages Department)

Zamboanga State
College of Marine
Sciences and
Technology

Fort Pilar, Zamboanga
City,
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| TOTAL: 15 Papers | 18 authors | 8 institutions

Source: Paper and Program Committee Report (2004), IMEC 16 local organizer

Table 11: List of MAAP Sponsors for IMEC 16

List of Maritime Sponsors List of other Business Sponsors

1. Philippine Maritime Foundation 1. ATEC Petroleum

2. Associated Marine Officers and Seamen’s Union | 2. Kamaya Multipurpose Cooperative
of the Philippines

3. KGJS Fleet Management 3. Insular General Insurance

4. Marine Training Center of the Philippines 4. Dive Industries Phils. Inc.

5. Fair Shipping 5. Total Philippines

6. Bridge Marine Corporation 6. Magnate Laundry House

7. NFD International Manning Agents 7. Behavioral Dynamics Inc.

8. P & O Nedlloyd 8. Unitor

9. Apostleship of theSea 9. A. M. Cleofe

10. Gallant Maritime Services 10 PENELCO

11. Hanseatic Shipping Phils. 11. Metrocolor Corporation

12. Parola Maritime Agency 12. Rotary Club of Mariveles Ecozone
13. Crystal Shipping Phils.

14. Trans Orient Maritime Agencies Inc.

15. Anglo Eastern Crew Management Phils. Inc

16. Sealanes Marine Services

Source: Ways and Means Committee Report (2004), IMEC 16 local organizer

Table 12: List of other Donors

List of other Donors

1. Balanga Printing Press 4. DBL Aircon and Ref

2. Oman Lumber and hardware 5. ICMC Hospital

3. Jonis 6. Hundreds of undisclosed donors

Source: Ways and Means Committee Report (2004), IMEC 16 local organizer

CONCLUSIONS

From the foregoing discussions, MAAP has a Research Program in place and the
MAAP community is encouraged by MAAP leadership to implement the same. For
the past five years, MAAP has accomplished a total of seventy six (76) papers: forty
one (41) papers by MAAP students and personnel for institutional use, nine (9) papers
for presentation and publications locally and ten (10) papers for presentation and
publications abroad, three of which is on maritime English. The papers fall under any
of the MAAP approved five research programs namely: Educational Research
Program (ERP), Maritime Education and Training or MET Research Program
(METRP), Socio — Economic, Maritime Industry Research Program (SEMIRP),
Marine Environmental Research Program (MERP). Institutional and Development
Research Program (IDRP)

All these papers were critiqued within the MAAP system. External experts in addition

to the usual internal MAAP evaluation of papers critiqued those papers that were
presented abroad. A MAAP Refereed Research Journal is in place for wider

15



information dissemination and exchange publications with other schools interested on
maritime education and training.

MAAP led the seminar — workshop for the development of maritime research
networking in the country during the First Philippine National MET Congress in Year
2002. Having led the development of maritime research network in the Philippines,
MAAP had identified the concerns and issues of compatriots in doing research.
Aware that the primary reason is cost and lack of incentives, MAAP has provided
incentives to Filipino participants to participate or submit research papers or
workshop activities proposals. The incentives were made possible because of the kind
donations and contributions provided by friends who supported MAAP in its noble
endeavors of encouraging local participants to join IMEC 16 as paper presenters or as
active participants. There are 26 major sponsors and hundreds of undisclosed donors
who provided MAAP the needed support. Their generosity allowed MAAP to provide
incentives to 18 local authors and subsidized registration fee to a number of
confirmed local participants that would ensure unprecedented success of IMEC 16,
the first to be held in the Philippines. For this 16 IMEC, the MAAP community
composed of students, faculty and staff has contributed six papers. It is also first in
IMEC 16 history that a paper on maritime English is prepared and will be presented
by midshipmen.

MAAP is part of two global research networking. One is on Problem — Based learning
(PBL) in MET Research Network spearheaded by School of Maritime Business
Management, Dokuz Eylul University, Izmir Turkey and the other one is the EU-
ASEAN project for curriculum, human' resource development and collaborative
research networking, led by the Seafarers International Research Center (SIRC),
Cardiff University, Cardiff Wales, UK. For IMEC 16, MAAP takes pride in hosting
the 16™ International Maritime English Conference (IMEC) in collaboration with the
International Maritime Lecturers Association (IMLA). It is hoped that this conference
would pave way to more productive alliances and research networking now and in the
future.

RECOMMENDATIONS
In formulating strategies for encouraging submission of research papers for IMEC 16,
the first and foremost step should be to articulate clear set of goals and objectives. The
key and central consideration should be that authors whose papers are accepted for
presentation in the conference must be provided incentives as a means of motivation.

In developing countries like the Philippines, there is a need to provide incentives to
local participants to motivate them to attend and contribute ideas for the success of the
conference. The local organizer in its objectives of encouraging attendance of many
participants and enhancing maritime research networking in the country may solicit
support from private sectors that share and support the same concern. With the
involvement of the private sectors like shipping companies and business
establishments in providing the needed support, this would aid the local organizer to
provide possible sponsorship to local authors whose papers are accepted for
presentation and if possible to subsidize the fee of local attendees. This incentive
would therefore encourage more local participants to attend the conference for
possible research networking and enhancement of MET educational programs.
Further, the local organizer would also in one or the other assists in assuring the
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IMEC Steering leadership of more participants who could possibly be contributors of
independent perspective on the multi-faceted and complicated issues and problems on
Maritime English that needs to be addressed or is being addressed by its leadership.

IMLA, led by well-respected personalities in MET like Gunther Zaide, Kenji Ishida ,
Peter Trenkner and the like is such a great association wherein all distinguished
maritime lecturers all over the world, meets every two years to network and exchange
ideas with colleagues for a better MET. It would be prudent for the IMEC Steering
leadership or the succeeding hosts belonging to well-develop countries to consider
coming up with a scheme of providing sponsorships or subsidies to participants
belonging to developing countries like the Philippines, India and the like.

The conference is a venue wherein there data/ information generated could be shared
and viewpoints could be expressed that could probably be policy relevant and may
meet the needs and demands of all MET stakeholders - government, private sectors,
researchers and the maritime industry at large. The conference is recommended to be
cost- effective, relevant and responsive to changing circumstances and needs and yet
enjoyable as well. These are believed to be the hallmarks of a well- functioning,
efficient and effective IMLA- IMEC conference in the 21* century.
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Dr. Angelica M. Baylon “Lizette”
Director, Research and Extension Services (1999- to

Maritime Academy of Asia and the Pacific — Kamaya
Brgy. Alas-Asin , Mariveles Bataan , Philippines 2105

MSBM, PhD ( Hons ) , MBA ( Hons ),
MS Chem, BS Chem (Cum Laude)

Dr. Baylon joined MAAP on May 3, 1999 as Acting Dean for Maritime Education
and Dean for General Education. With the creation of the Department of Research
and Extension Services, she assumed the position - Research and Extension
Services Director on October 23, 1999 up to this date. Prior to her post in MAAP,
she was Research Director for two years at the Philippine Merchant Marine
Academy (PMMA). An educator for 15 years, she taught math, chemistry and
physics both in the undergraduate and graduate level in a number of well-known
local universities namely; Far Eastern University (FEU, Manila), University of
the Philippines (UP, Manila), Philippine Women’s University (PWU, Manila)
and Philippine Merchant Marine Academy (PMMA, Fort Bonifacio Makati and
Zambales). She authored research papers on Chemistry and Biochemistry that
were presented in both national and international conferences. . In 1997, she
attained the rank of Professor 4 at PWU Graduate School, prior to her
Directorship positions at PMMA and MAAP.

She graduated various post-graduate degrees in the field of Chemistry (BS and
MS), Management (MBA), Educational Administration (PhD) and Shipping
Business Management (MSBM) with honors and with grants from local and
international funding agencies. She also completed the academic requirements
and passed the comprehensive examinations for the EdD (Doctor in Education)
and PhD in Chemistry and on the dissertation stage. Last year, the RI District
3790 of the Rotary International (RI) awarded her a five (5)- week all expense
paid study tour to different educational and maritime institutions at RI 9670
New Castle, New South Wales Australia. Recently, she was trained on Research
and SPSS Course at Cardiff University, South Wales UK for a collaborative
research project spearheaded by the Seafarers International Research Centre
(SIRC), Wales UK. She is the elected Region 3 Board of Director of the
Philippine Association of Extension Program Implementers or PAEPI and
National Secretary of PAEPI. She is also the elected Vice- president of the
Philippine Association of Maritime Researchers (PAMR)

Concise Biography of the presenter “ Dr. Angelica M. Baylon” Our presenter
graduated various post- graduate degrees namely: Chemistry (BS and MS),
Management (MBA), Educational Administration (PhD) and Shipping Business
Management (MSBM) with honors and with grants from local and international
funding agencies, that certainly provided her the confidence to accept any tasks that
may be assigned to her. For IMEC 16 for instance, she is assigned as the Chairman of
Local Paper and Program Committee in MAAP, the local organizer and host. She
joined MAAP as its pioneer Acting Executive Dean for Maritime Education and Dean
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for General Education. She later assumed the position — Director for Research and
Extension Services on October 23, 1999 up to this date. Ladies and gentlemen, it is
my pleasure to present to you Dr. Angelica M. Baylon with their paper entitled
“IMEC 16 at MAAP: Towards Ensuring Full Participation and Support by Local
Stakeholders “.
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VADM EDUARDO MA. R. SANTOS, AFP (RET)
MAAP President (1999- to date)

Maritime Academy of Asia and the Pacific

Kamaya Point

Alas-Asin , Mariveles Bataan , Philippines 2105
MSComp Sc Mgt. (USA) , MBA Mgt. (Ateneo),
Nav. Command Course (USA) , BS Military ( PMA)

Vadm. Eduardo Ma R. Santos is a man with class of his own, with strong expertise
and proven innovative leadership in the areas of human resource development and
management, organizational development, public administration/governance, military
intelligence and strategic leadership, built on previous experiences, education and
prestigious and sensitive positions he held.

Vadm Santos, is a graduate of the Philippine Maritime Academy. He finished his Ms
Computer Systems Management at the US Naval Postgraduate School Monterey,
California, and USA. He is an alumnus of Ateneo De Manila, having finished both
his secondary education and graduated with his Master of Business Administration.
With regard to his continuing military education, Vadm Santos had his Naval
Command Course at the US Naval War College, Newport Rhode Isle, USA.

Worth mentioning are some of his prominent and top positions he held:
1. Manager, Port of Manila

Commander, 5™ Coast Guard District

Chief of Staff , Philippine Fleet

Chief, Naval Intelligence, Philippine Navy

Flag Officer in Command, Philippine Navy

Acting Vice Chief of Staff, AFP.

O A g DD

He has with him a string of awards and decorations as a proof of being a military man
of substance. He is the pioneer President of the Maritime Academy of Asia and the
Pacific.
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INTERNATIONAL MARITIME ENGLISH CONFERENCE
(IMEC16)
MANILA, THE PHILIPPINES
OCTOBER 2004

WHITHER MARITIME ENGLISH? - In Retrospect and Prospect

To appreciate the present, and anticipate the future, we have to have some
understanding of the past.

By
Clive Cole Peter Trenkner
World Maritime University Hochschule Wismar Fachbereich
Box 500 Seefahrt
201 24 Malmo R.-Wagner-Str. 31
Sweden . 18119 Warnemiinde
Email: clive.cole@wmu.se : Germany
Fax : 0046 40 128442 Email: p.trenkner@sf.hs-wismar.de
Tel : 0046 40 356347 Fax : 0049 381 498 5802

Tel : 0049 381 498 5856

A Maritime English lecturer will always have in mind the well
being of his students, and, if he will admit it, the well being of his
own society. Part of that well being is based on the concept that
everyone should be educated to his maximum potential, so that,
through his success, society will benefit. Training, however, as
opposed to education, fits a person to do.one job (that for which he
gets paid) and not, necessarily, any other. Society wants educated
persons, ship owners want trained officers and crew; and wants
them to stay. Another consideration is that the ‘upper echelons’ of
the maritime world must be provided with suitably educated
persons. So the Maritime English Lecturer has yet another
decision. Should he equip his students with the English language
armoury that will enable him to prosper after what, in many cases,
is a short sea career, or should he not? When I was a young
Apprentice, both my company and my Lecturers made the right
choice, giving me both the training and the broad education which
opened every door in the maritime hierarchy. Then it was up to
me.

Capt Fred Weeks (1997)
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INTRODUCTION

In his last presentation as an active member of IMLA, (WOME 9, Malmg,
1997), Captain Fred Weeks, a founding father of our Association and the first chair of
its Maritime English sub-committee, asked the question “Whither Maritime English?”
The authors of this paper, the current Chair and Vice Chair of what is now called the
IMLA International Maritime English Conference (IMEC), pick up this thread anew,
as a result of the remarkable developments that have occurred in the meantime, and
take this important issue forward into the future.

This paper has three parts. To appreciate the present, and anticipate the future,
we have to have some understanding of the past. Thus Part One briefly maps the
history of Maritime English and revisits the predictions and recommendations of
Weeks in 1997. Part Two, is an update, an account of what has actually happened
over the last seven years and includes the general trends, areas of interest and issues
encountered. In particular, the impact of IMO (STCW 1978/95, SOLAS, the SMCP,
MEITC and national projects) is recognised, international research projects
(MARCOM, METNET, IAMU) are commented upon, the encouraging application of
new teaching methods (twinning, content-based instruction) is presented, the
development of new materials are noted and the expansion of IMLA-IMEC (in size
and into Asia and, not least, in quality) is explained. Finally, Part Three looks to the
futire by once again seeking an answer to the question "Maritime English — What
Course to Steer?" A road map for IMEC is presented with the intention of promoting
enhanced standards of teaching and learning through the co-operative efforts of
IMLA-IMEC members while at the same time establishing a more comprehensive
Maritime English Framework or Conception. Within this topic, the authors consider
the professional profile of Maritime English instructors, suggesting what should be
rendered and how this should be acquired.

PART 1 - A brief history of Maritime English.

It is estimated that at the end of the reign of Elizabeth I (1588) there were
around 6 million native speakers of English, most living within the British Isles. By
the time Elizabeth II acceded to the throne in 1952 this figure had increased to around
250 million of which four-fifths were living outside the British Isles, mostly in North
America. This significant development paved the way for English to evolve into its
current position as a, maybe the, world language.

Today it is estimated that 341 million people use English as a first language,
that around 300 million use it as a second language, and that in 105 countries, around
50% of the world total, it has official or special status (www.ethnologue.com latest
update February 1999). Further, Crystal (1995) calculates that one in five of the
world’s population use English “competently” and that one in three are exposed to it
daily.

Clearly a major contributory factor in the spread of English throughout the
world was through the military expansion and trading desires of the island nation,
Great Britain, which involved transversing the globe by sea. Thus, where Britain ruled
the waves, or at least the adjacent ferra firma, crews and passengers would be
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deposited together with their cultural/linguistic, baggage. As the dominating partner,
they would then expect the local inhabitants to communicate in English if they wished
to do business with British vessels. As Weeks (1997) suggests, “this probably formed
the basis of the pre-eminent usage of English language Bills of Lading and Charter
Parties.”

For British seafarers on British ships their “Maritime English” was for
specific, i.e. nautical purposes and consisted of knowing and understanding special
terms, the use of which would identify them as belonging to the mariners “club”.
Until only a few decades ago this would be much the same for seafarers from other
countries who would largely serve on ‘own flag,” and consequently monolingual
vessels where the working language would be their own: Greek ship, Greek crew,
Greek spoken; Russian ship, Russian crew, Russian spoken and so on. However, as
Weeks (1997) observes, in the vast majority of ports of the 18" and 19™ centuries
English became the shore language and the non-native speaking mariner “would have
to speak maritime business English to conduct the ship’s affairs”. Naturally, any
crossing over of officers or crews to other nations’ vessels would usually require the
acquisition of the new “club” language.

It is worth noting, however, that on board Imperial German men-of-war of the
period, at a time when relationships with the British Royal Navy were far from
congenial, amazingly English was the command language up until 1905, and was
frequently the medium of understanding among German navy men on shipboard, too.
The crews for on board service were not drafted from conscripts but recruited from
volunteers of the German merchant marine where English had already widely been
accepted as sort of working language. From the last quarter of the 19" century until
the 1920s and 30s so-called mixed crews were anything else but isolated cases, and
ship owners or senior officers simply expected their ratings and junior officers to have
sufficient English language skills to enable them to properly do their work on board —
in fact, an insufficient command of English was regarded as “bad seamanship.”

As for ship-to-ship and ship-to-shore communications this was carried out
using flags up until around 1900 when the development of wireless radio for
navigation purposes was gradually introduced. Just like today, this technical
development at once both facilitated communication and set new challenging
parameters, not the least of which at a later stage involved oral and aural language
skills. '

It is worth noting at this point that at the turn of 19™ to the 20™ century
English, while dominating in certain fields, was still only one of several important
languages being used for communicating across borders. French, for example, was the
language of diplomacy and, for the first three decades also the language of aviation.
Indeed, the situation did not change much until after the Second World War, when as
a result of the dramatic increase in British-American trade and commerce, (supported
and facilitated by these countries’ dominant military and merchant fleets), along with
extraordinary American scientific/technological progress, and the impact of American
lifestyle/culture upon several post-war generations, the use of English internationally
eventually became consolidated, not only at sea and in the air, but also in many,
maybe most, other walks of life.
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At first this all had little affect on the teaching of Maritime English. As Weeks
(1997) points out, “until about 1960 there was little if any need to teach the difficult
linguistic skills necessary for ship-to-ship and ship-to-shore oral communication,
because VHF was still a novelty.” In fact, in maritime academies where English was
taught as a foreign language the (Maritime) English lecturer would “confidently base
his lessons on Standard English with the additions of ‘belonging’ language and the
language of the ship’s business,” (Weeks, 1997). However, in 1961 VHF was
officially admitted for voice communication within port/VTS areas and as a
consequence the development of Maritime English as we know it today was initiated.

At this stage, some four or so decades ago, it would still have been difficult to
forecast the massive impact English would have on the maritime industry. While, as
described above, history reveals that there were several indicators it may, in fact, be
argued that five significant developments have since contributed to the domination of
English, and consequently the evolution of the subject that today is called Maritime
English (with a capital “M™!). These are:

e flagging out

e cheap multinational labour

e rapid advances in user-friendly communication technology permitting a
practically unrestricted and undisturbed voice communication to and from any
point in the world

e the globalisation of the maritime industry, and

e the fact that a seafaring career has now become a maritime career where the
sea experience component consists of just 5-10 years

The result of these developments has been a dramatic and consistent widening
of the field that the Maritime English lecturer is expected to cover. In this respect it is
both remarkable and honorable that the founding fathers of the International Maritime
Lecturers Association (IMLA), which had come into being at Plymouth (UK) in 1977,
recognized what was afoot and held its first IMLA Workshop On Maritime English in
Hamburg, Germany on the 11" and 12" of June 1981% under the guiding hand of its
Chairman, the veritable Captain Fred Weeks himself’.

English had, in fact, been an examinable subject in European nautical colleges
for many years, it has even been among the first subjects taught and examined at
navigation schools in European non-English speaking countries since about 1850, but
as the first conference report from 21 years ago informs us “it is only since the formal
adoption by IMCO (today’s IMO) of English as the international language of the sea,
and the introduction of the Standard Marine Navigational Vocabulary (1978), that the
lecturers have had the opportunity to meet each other.” The report goes on to say
“many of the lecturers are graduates in English and well equipped to teach general

? Fifteen international meetings have been held to date in Hamburg, Germany, 1981; St. Malo, France, 1983; La
Spezia, Italy, 1985; Plymouth, UK, 1987; Cadiz, Spain, 1989; Lisbon, Portugal, 1991; Amsterdam, Netherlands,
1993; Gdynia, Poland, 1995; Malmd, Sweden, 1997; Shanghai, China 1998, Rijeka, Croatia, 1999, Dalian, China
2000; Varna, Bulgaria, 2001; Qingdao, China 2002; St Petersburg 2003.

> IMEC/WOME has had three Chairpersons: Fred Weeks (UK) 1981-1987, James Kelly (Canada) 1987-1992, Fred
Weeks (UK) 1992-1995, Peter Trenkner (Germany) 1995-today.
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English at various levels, but they have found themselves ill prepared for working to
the technical idiom which the new emphasis demands.”

Thus, given that they rarely came from a seafaring background, it is important
to remember the admirable concern that these pioneers of our Association had for the
maritime context of their subject. Indeed, the 1980s was a productive decade as
evidenced at the IMLA Maritime English Workshops of the time. Apart from the
many creative and conscientious individual teachers who were preparing tailor-made
materials for their classes, such international classics as Tim Blakey’s Maritime
English (1983) and Fred Week’s Wavelength (1986) appeared along with a plethora of
other specialised materials, often bound into books and used locally. Two major
projects also got underway. At Plymouth, the Seaspeak project, led by Fred Weeks
(WOME’s first Chairperson), was destined to have a major impact on global maritime
communications, while in Canada, the Anglosea project, directed by James Kelly
(WOME’s second chairperson), used the rather new technology of video to enliven
Maritime English acquisition. This project, an IMLA production, was initiated at
WOME 3 held in La Spezia in 1985 and developed with input from the WOME:s that
followed in 1987, 1989 and 1991.

At the beginning of the new decade there was considerable unrest in the world.
The 1991 WOME, due to be held in Rijeka, was swiftly moved when the Croatian
organisers pronounced that they could no longer guarantee the safety of the
participants. Instead, the Workshop was moved to Lisbon, Portugal where the events
surrounding the “Scandinavian Star” disaster, when communication deficiencies
between the officers, crew and passengers had significantly contributed to the fatality
rate, were very much in focus, and IMO eventually felt to take corresponding action.

It was this and similar events that brought home to the general public, through
media attention, the simple failings and natural limitations or restrictions of
individuals - the human factor. Perhaps this is why, in 1993, that Peter Trenkner
(WOME’s third and current chairman) was invited to chair another illustrious
grouping at IMO to begin work on updating the Standard Marine Navigational
Vocabulary. The result, the Standard Marine Communication Phrases (SMCP) took
seven years to complete and was eventually adopted in 2001 and published in 2002.

As the nineties progressed, the rapid development of technologies and the
" respective updates in requirements concerning safer shipping, along with the
increasing number of multilingual and multicultural crews, imposed new criteria on
communications at sea worldwide. At the same time the fact that a seafaring career
was becoming more of a maritime career, where the sea experience component
consists of just 5-10 years, was confounding the maritime educational and training
systems in many countries. Perhaps this is why in 1997 Fred Weeks was so concerned
about what to teach in class in the small number of teaching hours assigned to
Maritime English®. Perhaps this is why he chided IMO for its failure to guide and
establish “a precise, common, attainable and professionally acceptable standard™”.

*Weeks lists seven ESP choices: 1. Standard English; 2. Standard English with “Belonging” English; 3. Survival
English for shipboard use; 4. Maritime business English; 5. Technical English; 6. Communication English,
specifically for use over voice radio; 7. Standard communication phrases, as exemplified by the IMO Standard
Phrases.

3 See quotation on the cover page
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Perhaps this is why he called for IMLA/WOME to “produce a really comprehensive,
detailed minimum requirements syllabus for submission to IMO”. Let us thus see was
has happened in the seven intervening years.

PART 2 — An update

In the seven years that have passed since Captain Weeks asked the question
“Whither Maritime English?” it may be argued that a flood of water has passed under
the Maritime English bridge. During this period, Maritime English has attained the
status of a “hot topic of life, damage to property and environmental pollution, the
legal requirements (i.a.,” where, mostly as a result of misdemeanours at sea causing
loss STCW/SOLAS) regarding communicative competency have been considerably

- sharpened to specifically promote safety at sea and contribute to cleaner oceans. To

further heighten attention, as noted above, the Standard Marine Communication
Phrases (SMCP) were adopted in 2001 and published in 2002.

Apart from its role as a regulatory body, the IMO has reacted to Weeks
criticism of its previous lack of practical guidance and technical assistance by
producing the Maritime English Model Course 3.17° (1999), and the Maritime
English Instructors Training Course (MEITC, 2002) which has, to date, been
delivered by IMO consultants in three locations: China (2002), Bulgaria (2003) and
Vietnam (2004). Moreover, as a result of Chinese concerns regarding the
effectiveness of Maritime English teaching in its numerous MET institutions, the IMO
provided for a team of experts to visit, examine and recommend improvements in
2001”. The authors applaud the Chinese initiative and IMO’s support but wonder why
such surveys have yet to materialise in other parts of the world where clearly they
would be of great benefit in the effort to raise standards. It is, nonetheless,
encouraging to see MEITC teacher training courses being delivered on a regular, if
not intensive, basis. The Maritime English Model Course 3.17, much like its
predecessor 1.24, seems to have met limited acceptance.

From the European point of view, the most significant recent event in the field
was the European Commission’s 2-year research project entitled The impact of
multicultural and multilingual crews on maritime communication (MARCOM, 1998).
The MARCOM Project was concerned specifically with the problems and practices of

¢ There are two sections in the model course for Maritime English: Core Sections 1 and 2, both of
which contain a separate syllabus. This system allows trainees to enter the course at a point which suits
their level of English. It is recommended that instructors carry out a pre-course appraisal in order to
assess the existing language level of each trainee. The syllabus in Core Section 1 is designed for
trainees who have an elementary or lower intermediate level of English while the syllabus in Core
Section 2 is designed for trainees who have lower intermediate or intermediate level of English. The
definitions of these language levels and the basic entry requirements for the trainee target groups are
given in Part A of both sections of the course. Core Section 1 is intended to prepare trainees for entry to
Core Section 2. However. it is possible for trainees to enter directly to Core Section 2 without
following Core Section 1, provided that they can satisfy the entry requirements.

7 This IMO mission went under the title of Technical Assistance for the implementation of STCW95 — upgrading
and revision of the training programmes and syllabi in Maritime English
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Maritime English usage and the training procedures in use and as such its stated aim
was to contribute to the enhancement of ship safety, environmental protection and
stress-free social interaction. More specifically, its main objectives were:

e to provide an understanding of the significance of communication in the
multicultural and linguistically diverse ships of today, and

e to provide English language instructors of Maritime English with detailed
information on the nature of on board and ship-to-shore use and misuse of
language and the types of accidents which can result.

MARCOM’s 22 deliverables provide a unique body of information essential to take
into consideration whenever aspects of communication are being discussed. Sadly,
acquiring copies of these from the Commission has been notoriously difficult.

MARCOM revealed that English language teachers at MET institutions often
do not have sufficient subject knowledge to teach Maritime English with credibility. It
therefore recommended that subject teachers and English teachers work in tandem to
produce and deliver materials that would facilitate the teaching and learning of
subjects in English. This, it suggested, would guarantee the vital element of credibility
while ensuring that the quality of Maritime English teaching improves; an issue that
has been hotly discussed at many a professional gathering since.

As a result, this new approach in methodology was presented in the European
Commissions The Thematic Network on Maritime Education, Training and Mobility
of Seafarers (2003) where, in a small corner (workpackage 7) Maritime English was
represented. Here Content-Based Instruction® (CBI) was introduced in the
Communicative Language Teaching/Learning context via Maritime English back-up
materials written to facilitate the teaching of the three extension/enrichment courses.

In this respect, it is encouraging to note that during the last seven years new
methods in language teaching based on modern research into language acquisition are
gradually making in-roads into Maritime English classes. One reason for this is
undoubtedly the burning desire of many students, particularly in Asia, to equip
themselves with a /ingua franca that will see them good for lifetime career purposes.
Indeed, as the percentage of seafarers in the shipping industry shrinks and the number
of internationally employed shore-based personnel increases, Maritime English has
become an essential career tool, permitting mobility, flexibility and competitiveness.
Thus, demanding students require effective and efficient methods, and this along with
the demands of the regulators, whose prime concern is the promotion of safety at sea
and in ports, and of the industry at large is tending to force the arm of MET managers

 While many English language programmes at maritime education and training institutions have
changed little over the last seven years, seemingly content with the comfort and security of the status
quo, the trend outside this niche area has been away from discrete-skills instruction and towards new
approaches to meet the learners’ content learning and language skills needs. One such approach is
referred to as content-based instruction. Although there is no single template for content-based
instruction, content-based programmes uniformly use extended content as a foundation for curriculum
development; in such settings, content is not selected solely and specifically for the purpose of
language-skill instruction and practice. Thus, the content-based approach is particularly appropriate
when the language learner has a need to prepare for the content-learning demands of a specific course
of study. For this reason it is well suited to the requirements of many Maritime English programmes.
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to at least be aware of the new requirements when considering the suitability of the
qualifications of new staff to the job in hand — teaching Maritime English in the 21%
century.

Nonetheless, teaching staff, however good they may be, will rarely blossom out if
they work with poor materials or in isolation.

As for materials, even though Maritime English is a niche market, there are
still authors willing to write and publishers willing to print that Fred Weeks, who
himself authored two famous texts still found in use in various parts of the world’,
would be proud of. One example of this is Peter van Kluijven’s The International
Maritime English Language Programme (2003). While this is in traditional book
form, but with an accompanying CD, there is a trend today to concentrate on
advanced computer-only productions, something that was in its infancy seven years
ago when video was still the dominating visual medium. One such production is
MarineSoft’s Bridging the difference: marine language training in compliance with
IMO Maritime English model course 3.17 (2004). These and a host of other relevant
materials are catalogued and reviewed in Boris Pritchard’s A4 survey of Maritime
English teaching materials (2003) produced as a research project funded by the
International Association of Maritime Universities (IAMU).

As for working in isolation, this is no longer necessary in a world of
instantaneous communication. The launching of the IMLA-IMEC website'” site four
years ago, having registered thousands of “hits” from many different countries to date,
proves that there is a demand for a means to efficiently exchange information, views,
methods and tools regarding the teaching of Maritime English. Where, seven years
ago the only opportunity to maintain contact was at the biennial meetings of what was
then called IMLA’s Workshop on Maritime English (WOME), today it is possible to
do this on a daily basis. As a result, in 2002 it was decided to change the name to the
International Maritime English Conference (IMEC) to reflect a special interest group
promoting cooperation and interaction among its members year round, and thus, by
doing so come into line with the other IMLA sub-groups.

Furthermore, with the shift in crewing, shipping and trading patterns, IMLA
had recognised already in 1998 that the Maritime English Sub-Committee needed to
embrace significant growth regions outside Europe. Thus, Asia was targeted and ever
since IMECs have alternated on an annual basis between the two continents.

Perhaps one might have expected a decrease in attendance at such gatherings
due to their regularity and the ease of otherwise keeping in touch. However, it would
appear that the IMEC website has stimulated interest and considerably facilitated the
dissemination of information of upcoming events. Whereas IMLA’s WOMEs in the
days of Captian Weeks were relatively small, regional affairs, for better or for worse
today’s IMECs are major international events attracting as many as 100 participants
and with programmes bursting at the seams.

? Wavelength (1986) and Seaspeak (1988)

10 www.imla-imec.com The site includes articles and information on Maritime English, with links to

“nautical” pages and sites. There are also pages on engineering and grammar as well as presentations
(VHF, SMCP + tests, weather, fuel system and grammar) that can be downloaded and saved.
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Back in 1997 much of the above would have been difficult to envisage. Thus while it
is no easy task to chart the road ahead in this paper there are certain signs that can
make an attempt possible.

PART 3 — The road ahead

Among certain groups of technicians in the shipping industry, namely ships
officers/engineers and VTS personnel, there is a belief, maybe wishful thinking, that
technology will take over communication and widely replace the restricted and
limited human being. Two examples briefly illustrate this.

The introduction of GMDSS in the 1990s, a revolutionary innovation, indeed,
also regarding Maritime English communication processes, should have set these
“optimists” right. Almost all the officers and students who fail GMDSS examinations
do so due to their substandard level in Maritime English and not because they do not
know which key to hit, control to press, or frequency to select. They simply get
trapped by a light-minded trustfulness in the do-all equipment and assume that the
GMDSS will perform all their communications, failing to realise that Maritime
English competency will be required to gain the benefits the GMDSS has been
designed for. Consequently, it is primarily the Maritime English lecturers' task and
challenge to change this attitude through enlightenment.

In addition, the present introduction and application of the Automatic
Identification System (AIS) should not lead to premature conclusions, despite IALA
(2002) arguing that “AlIS is found to reduce VHF voice messages and improve safety
thus minimising language problems and reducing the chances of misunderstanding
messages from VTS centres and vice versa.” While this system is of enormous help as
long as standard information has to be given, such as name/identification, draft, size,
position, course, change of heading, destination and similar data, it will reach its
limitations if extraordinary situations, for example, cases of emergency or distress
arise when conditions, situations or processes have to be precisely described,
controlled and handled communicatively — this applies to other technological
innovations, too.

In short, the authors feel that internationally much brainwork will continue to
be spent on the development of communication technology to a very high level, while
insufficient effort will be spent on improving the language communication
proficiency of the people expected to handle such sophisticated equipment created to
protect the crew, ship and environment and in the wider perspective the efficiency of
the maritime industry. The authors of this paper, furthermore, feel that as long as
human beings operate vessels and take them via the seas and oceans to their
destinations, and this will be the case for the foreseeable future, the development of
technology and of the respective faculties of the ships’ officers should be paid equal
attention. Consequently, the authors applaud IMO in placing the so-called “human
factor” at the centre of its activities, and appreciate the promise of the new Secretary-
General of the Organization to intensify this policy.
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Furthermore, the authors, having worked extensively in assessing current
Maritime English teaching profiles have observed the sudden rise in interest and
concern of maritime organisations as to how to accommodate the new demands
imposed by recent technological, legal, commercial, etc. developments in general and
by relevant IMO Conventions and Documents in particular. Maritime Education and
Training institutions, often reluctant to recognise Maritime English on an equal
footing to Navigation or Marine Engineering, or to dedicate more instruction hours in
an already tight programme, have been keen to find more effective strategies. Often
this is attempted by paying little or no attention to the amorphous global body of
Maritime English instructors at their disposal. This body, in the experience of the
authors, consists of a group of career specialists, a group of English language and
literature graduates often employed to teach general English, a group of native
English speaking persons who are often not qualified teachers, let alone experienced
in maritime matters, and a group of former seafarers who are thought or claim to have
a good command of the English language but who seldom have teaching
qualifications. Especially the latter seems to be favoured by the heads of quite a few
MET institutions who would like to see these ex-seafarers doing all the Maritime
English instruction to their students and leaving the English lecturers to teach or to
restrict themselves to impart general English. This policy involves at least two
unacceptable consequences regarding Maritime English as a generally recognised
academic subject of instruction and research.

Firstly, Maritime English as a highly specialised means of language
communication and a branch of applied linguistics will require a permanent
theoretical back-up to be provided through co-ordinated global research, assessment
and evaluation in the fields of linguistics and methodology to keep this subject of
instruction abreast with the technological, legal, organisational and other relevant
developments or innovations in the shipping industry which, of course, demands close
co-operation with scientists in technical/technological areas.

Secondly, Maritime English as a subject of teaching will require lecturers, be
they native English speakers or not, to be highly qualified in the areas of language,
methodology and applied linguistics and prepared to improve their skills, knowledge
and communication proficiency and adopt them to the standards required by lifelong
learning.

If these essentials, or better, vital items are not given due support and
appropriate consideration in the future, Maritime English as a subject of instruction
will atrophy very rapidly and will no longer be able to contribute to the safety of
navigation and the organisation of the international seaborne business. The aforesaid ,
two basic requirements cannot, in all fairness, be expected to be met by former
seafarers, but this does not at all mean that they may not play a certain if not
important part in Maritime English instruction.

To highlight one point in this respect, the President of IMLA, Prof. G. Zade (2002),
argued:

"...we do not only have to 'marinize' the English lecturers, we also have to
‘anglisize’ the technical lecturers. If we only pursue the former — ‘marinize’ -
then the Maritime English Lecturers will always be faced with the superior
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technical knowledge of their technical colleagues. If we only pursue the latter —
‘anglisize’ — then we put the English lecturers out of business. The closer the two
groups come together through knowledge and experience, the closer they can be
expected to work together. Both groups can help each other — and they should.
Both should be each other’s temporary crutch and catalyst."

This approach, often called “twinning” should undoubtedly gather strength in
the years to come. Again, this also implies that the position of Maritime English as a
discipline equal in status to other subjects such as navigation and engineering should
be recognised at all MET institutions and the constant need to justify a co-equal
position, which only too frequently seems far away, ceases to be a burden for
Maritime English lecturers. In this way it should be possible to recruit, educate and
motivate general English teachers to become qualified Maritime English lecturers
who can then look forward to a promising academic career.

Regarding the prospective development of Maritime English as a co-equal subject of
instruction and research, specifically the following questions will need to be
addressed in respect of future teaching proﬁles“:

e What types of Maritime English instructors are currently employed at MET
institutions? What is the usefulness and limitations of each type?

e What are the linguistic and methodical requirements of a “qualified” Maritime
English instructor? How can these requirements be met?

e What is the minimum maritime background knowledge required? How can this
be best acquired? '

e What further qualification measures for Maritime English instructors in the
maritime field and in language teaching/ acquisition methodology can be
identified?

e Which professional organisation or affiliation would best assist Maritime
English instructors in meeting the requirements of STCW 1978/95?

e  Is there a suitable body to oversee developments and advise (IMLA/IMEC) on
progress?

e Isa Quality Management System for Maritime English instruction desirable,
useful or even necessary?

From the methodological point of view, a recent trend, has seen many
language teachers moving away from the cognitive view of communicative teaching
to a more social or socio-cognitive view which places greater emphasis on language
use in authentic social contexts. Thus it can be assumed that the future will see task-
based, project-based and content-based approaches, which seek to integrate learners in
authentic environments while integrating the various skills of language learning and
use, making greater inroads into Maritime English syllabi. An interesting repercussion
of this trend is resulting in a new perspective on technology and language learning,
termed integrative CALL (Warschauer & Healey, 1998), a perspective which seeks to
integrate the four language skills of listening, speaking, reading and writing with
technology in the language learning process. In such approaches, students will learn to

" These questions are currently being addressed in an IAMU research project entitled The Professional
Profile of a Maritime English Instructor
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use a variety of technological tools as an ongoing process of language learning and
use, rather than visiting the computer laboratory once a week for isolated exercises.

Thus, it may be argued that if the mainframe was the technology of
behaviourist CALL, and the PC the technology of communicative CALL, then the
multimedia networked computer available at an increasing number of maritime
academies today is the technology of integrative CALL. In short, students will be
provided with a range of informational, communicative and publishing tools which
will provide not only the possibilities for much more integrated uses of technology,
but also provide the imperative for such use as learning to read, write and
communicate via computer. As this becomes an important feature of modern life,
particularly in the shipping industry and hence in the future maritime (industry)
careers of maritime academy graduates, it will be essential to ensure that it is part of
their Maritime English training.

As for future materials a limited amount of specialised software is already
available today for specific needs such as pronunciation, listening, testing and
maritime communication along with general multi-skilled packages and authoring
packages including the application of the SMCP with voice records of different
accents. While these are usually well produced it has been observed that these
products often fail to capture the imagination of students for any sustained period of
time. Instead it is the Internet, which is providing an ever-increasing plethora of
English language learning sites, e-mail communication (staff-to-students, students-to-
staff, student-to-student and student-to-buddies around the world), voice mail, chat
groups and the means to access information for project work. If not already, it is clear
that the Internet is becoming the most popular learning tool among language learners,
particularly outside designated class hours. Coupled with powerful programs such as
Word for written tasks and Power Point for oral presentations the authors have
observed students willingly spending hours in the laboratory working individually or
collaboratively in a disguised English environment. This in the short-term hones up
their language skills for study purposes and in the long-term will equip them for their
hopefully long career in the maritime industry.

Concerning the regulations, STCW 1978/95 set out minimum standards
regarding knowledge and competence for deck and engineer officers in the field of
Maritime English expressis verbis in Tables A-II/1 and A-III/1. Realistically seen, this
has to be regarded as progress compared to the STCW of 1978. There has been
criticism that the standards mentioned are not sufficiently detailed and precise enough
to be applied 1:1. However, this was the common denominator practically attainable
during many years of in-depth considerations at IMO as the conditions and pretexts in
MET and pre-MET areas of IMO member states vary essentially and could not be
placed under one umbrella. Indeed, there are more than a hundred rules, regulations,
provisions, etc., in STCW 1978/95 and SOLAS as revised, which tacitly require a
sound command in Maritime English otherwise these requirements will not be met.
These are a mandatory component of all future MET planning and thus must never be
neglected.

Considering the aforesaid it should be kept in mind that any Maritime English
road-map or sailing plan should allow for deviations and creativity, and for the
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latitude to adapt to the circumstances and conditions prevailing in individual countries
and/or MET institutions or systems.

As for any long-term map to show the way ahead for Maritime English as a
subject of instruction and research, this is bound to be influenced by global
developments in geo-politics, commerce and technology that may fundamentally
affect the status of the English language in general. Questions such as:

e  What will the role of English be in the world in 20 years, 50 years, at the end
of the next century?
e How will languages be learned and taught?
e Will technology preclude the need to learn other languages at all?
will indeed give us much to ponder over in the future.

CONCLUSION

Whither Maritime English? Fred Weeks question is as relevant today as it was
seven years ago. The difference is that his future is now our past and while the issues
he raises have been largely addressed, new issues have since emerged. This paper has
attempted in a modest way to anticipate the future by appreciating the present and
understanding the past.

Are we then on the right track? This will be left for the Maritime English
commentators of the future to decide, maybe already in another seven years. What we
in the profession today must be aware of and anticipate are the changes that can affect
the subject we teach and continue to strive to find ways to influence these changes
constructively, particularly in the role we play as mentors. In doing this IMLA’s
International Maritime English Conference is in a strong position to continue playing
a leading role.

Finally, a somewhat disheartening quotation for all those who have struggled in vain
to master the English language but perhaps one to use to convince managers who fail
to observe the stress laid on communication and English language skills in STCW
1978/95.

English has become a lingua franca to the point that any literate person is
in a very real sense deprived if he does not know English. Poverty, famine, and
disease are instantly recognized as the cruellest and least excusable forms of
deprivation. Linguistic deprivation is a less easily noticed condition, but

nevertheless of great significance.
’ (Burchfield 1985)
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ABSTRACT

English language teaching and learning in China is not so successful as
people expect. Learners can not use what they have studied. In other words, the
nature of the language as a mean of communication is ignored in teaching and
learning methodology. The traditional approach takes the teachers and students much
time and energy, and bring out little, slow and poor effects in study while
Communicative Approach takes less time and produce faster and better effects. With
reference to the present situation of maritime English teaching in China and the need
of the rapid development maritime industry, we require more and more people to get
mastery of good skills not only in reading and writing but also in listening and
speaking. Therefore we are in urgent need to put in effect the Communicative
Approach in maritime English teaching in China. This paper gives a brief view of
communicative competence and explains the contents of Communicative Approach. It
also discusses the teacher’s role, communicative activities in class and the strategies
of management of communicative activities as well as some problems to be solved.

Key words: communicative competence, Communicative Approach, teacher’s
role, strategies, communicative activities

1. Introduction

For seafarers to be able to communicate effectively, they need to be able to use and
understand English in a range of situations. “Being able to use English” means that
the seafarer can combine the “ building blocks™ of language (grammar, vocabulary,
phonology) to express himself clearly and appropriately in speech and writing. “
being able to understand English” means that the seafarer can interpret messages that
he hears and reads correctly and can respond to these messages appropriately and
comprehensibly. When a seafarer can demonstrate the ability to do this, he proves his
communicative competence in English. The ultimate aim of the communicative
approach is that teachers should teach in a way that develop communicative
competence.
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It has been accepted for many years that “communication” is the proper aim of
language learning. In maritime college of China, however, it is a common
phenomenon that students who have received years of English learning, frequently
remain deficient in the ability to use the language, especially in the spoken mode. The
students' focuses often shift among the words, phrases, and such items as the definite
article, the position of adjectives, the tenses and conditions; they try to memorize as
many of them as possible. While teaching, the teacher pays little attentions to
students' responses. The teacher is considered as the main source of knowledge and
information, and students are just filled with what the teacher presents. In this way
students are put into a very passive position, they find the text dull, and they have no
chance to put forward their ideas, let alone discuss with the teacher or with other
students.

As we know!(llanguage does not occur in isolation; it occurs in a social context and
reflects social rather than linguistic purposes. Theories of communicative competence
suggest that teachers should not only supply learners with a number of language
structures to manipulate, and that they must also help the students to bridge the gap
between linguistic competence and communicative competence, so as to develop a
smooth transition between 'skill-getting' and 'skill-using'.

Today, in order to meet with the need for functional command of English in the
fields of maritime industry, a new demand of bringing us to face the outside world has
given rise to new attitudes and wishes on the part of students, and naturally asks for a
corresponding change in teaching strategies.

This paper gives a brief view of communicative competence and explains the
contents of Communicative Approach. It also discusses the teacher’s role in class
and the strategies of management of communicative activities as well as some
problems to solve.

2. A Brief Review of Communicative Competence

Dell Hymes introduces the term “Communicative Competence” in the mid-1960s.
He claimed that Chomsky’s “rule-governed creativity” did not account sufficiently for
the social and functional rules of language. According to Hymes(1972), if linguistic
theory is to be integrated with a theory of communication and culture, two
judgements of “grammaticality” and “acceptability” derived from Chomsky’s theory
must be replaced by four factors: possibility, feasibility, appropriateness and
performance.

In reinterpretting the notion of Communicative Competence, Canale and
Swain(1980) proposed a more complicated framework, they observe that four
different components, or subcategories form the construct of communicative
competence which are: grammatical competence, sociolinguistic competence,
discourse competence and strategic competence.

oGrammatical competence reflects the knowledge of the linguistic code. “such
competence focuses directly on the knowledge and skill required to understand and
express accurately the literal meaning of utterances” (Canale ,1983). Grammatical
competence plays a critical role in developing learners’ communicative competence.
It is the basic of communicative competence.

0 Sociolinguistic competence refers to “the extent to which utterances are produced
and understood appropriately in different sociolinguistic contexts depending on
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contextual factors such as status of participants, purposes of the interaction, and
norms or conventions of interaction” (Canale, 1983). In other words, it involves the
ability to use language appropriately in appropriate social context. This necessarily
involves a sensitivity to factors such as status, role[lattitude, purpose, social
convention and so on.

0 Discourse competence concerns “mastery of how to combine grammatical forms
and meanings to achieve a unified spoken or written text in different genres” (Canale,
1983). As we know, a discourse is a unit which involves the links and references
between sentences.

oStrategic competence refers to the “mastery of verbal and nonverbal
communication strategies that may be called into action” (Canale, 1983). In short,
strategic competence either enhances the effectiveness of communication or
compensate for breakdowns in communication due to limiting factors in actual
communication or to insufficient competence in one or more of the other components
of communicative competence.

Thus we can see that communicative competence comprises a great more than a
knowledge of the form of the language (phonology, grammar and vocabulary). And
these four competences interact each other. Students should acquire the phonological,
the structual and the lexical knowledge of the formal system of maritime English, at
the same time students should grasp the skills in the basic competence in listening,
speaking, reading and writing. Students should subsume the different communicative
abilities people use for interpreting, expressing and negotiating, and the
communicative strategies people use for leading on or following a piece of discourse.
Students should also acquire the ability to use language in sociolinguistic
appropriateness and cultural acceptableness.

To make a conclusion, the four component parts of communicative competence,
which have to do respectively with the form, the use and the content of language, are
not four separate erntities but the four dimensions of one entity.

3. Content of Communicative Approach

An approach suitable to the purposes of imposing learners’ communicative
competence is Communicative Approach. It is based on the theory “language is
communication”. To develop students’ communicative competence, teachers
should(!first of alll’have the concept of the approach applied in teaching.
Communicative Approach minimally has the following characteristics.

0 concentration on use and appropriacy in real communicative situation rather than
simply on language form.

0 a tendency to favor fluency-focussed rather than simply accuracy-focussed
activities.

0 focus on the fact that communication is a process than a result.

0 An emphasis on student initiative and interaction rather than simply on teacher-
centred direction.

0 a sensitivity to the learners' differences rather than a “lockstep” approach.

Communicative Approach is considered to play a vital role in developing students’
communicative competence. In fact, the development of this approach is evolutionary,
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that is, it absorbs the merits of other language teaching methods.( such as Grammar
Translation Approach, the Audio-lingual Approach, Direct Approach and so on).
This approach emphasizes that the purpose of learning foreign language is to
communicative by using the language. At the same time it does not neglect the
learning of grammar. In other words, this approach states that the learners need to
know the grammatical rules of the target language and the purpose of learning such
rules is to communicate by using them. It views errors as a natural part of language
learning. And it encourages learners to communicate meaningfully.

4. Teachers’ role in Communicative Class

We must make sure that the class should be student-centred, not teacher/book-
centred any longer. In communicative English teaching, the most important role of a
teacher is to act as a facilitator of his students' learning, setting up such activities as
information gap exercises for them to work out or by suggesting some tasks for
students to undertake. He may also play other roles simultaneously or separately such
as a motivator, an informant, a manager, a corrector and a guide. As the teaching
progresses, the teacher is to be less and less dominant.

As a motivator, the teacher makes the students properly motivated and
encouraged them to learn and practice in communicative activities. The teacher’s
excitement is a main motivator. As an informant the teacher is ready to answer any
questions raised by students, but must not regard them as “empty boxes” As a
manager the teacher is able to monitor students and establish linguistic and real
contextual situations. As a corrector and a guide the teacher should do corrections
cautiously and let students realize they are doing communicative activities in a
classroom. As for the learner he should have a strong drive to communicate or to learn
from a communication. However, any of teachers’ corrections should not injure
students’ self-esteem when the students’ mistakes are being corrected.

5. Communicative Activities

Communicative activities refer to the activities which are organized in classes
with elements of communicative needs, communicative function and students’
improvisation. The importance of such activities is shown as follows: Using the
activity as the central unit of teaching and learning promotes communication in
the target language. An activity involves the purposeful and active use of language
where learners are required to call upon their language resources to meet the needs
of a given communicative situation. As people know, learning occurs both
consciously and unconsciously. In the majority of traditional language teaching
activities, the conscious element is strong. The students just read and memorize
dialogues, play roles in dialogues, practise the structures of sentences, and so on.
On the contrary, the subconscious element demand a new range of activities,
where learners are supposed to focus not on the language itself, but on the
communication of meanings. In this case, linguistic competence can be developed
through the learners’ internal processing mechanisms.

The following activities are all designed to provoke communication between
learners and/ or between the teacher and the learners. They are effective in
encouraging sharp bursts of language output and involving learners in thinking,
considering the characteristics of learners.

5.1 Brainstorming
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This task can help remind students of words they have learned connected
with a specific topic. A typical brainstorming activity would involve all members
of a group spontaneously thinking of as many words, phases or ideas that they
associate with a specific topic as possible(eg ‘emergency on board’). Then the
students are asked to think of as many situations connected with the theme as
possible(eg types of emergency or places where emergencies may occur on board).
The brainstorming session should be quick and quite intense with individuals
encouraged both to listen to other members of the group and to contribute the ideas
that occur to them. One person should be responsible for noting down everyone’s
suggestions. Frequently used types are guessing games, finding connections, ideas
from a central theme and implications and interpretations. The guessing game, in
its crudest form may just consist of a sequence of random guesses until the right
answer is hit on. In its essence, the game is a process of learning by discovery.
Unlike guessing games, finding connections can be only with learners having a
wide enough vocabulary and reasonable mastery of grammar to cope with the very
extensive imaginative invention required. Ideas from a central theme is just the
converse of the process of finding connections with the base given to the learners
instead of the related elements. Implications and interpretations is more
sophisticated. It consists of exploring the implications and interpretations of a
more or less ambiguous stimulus. They all are to pool learners’ existing language
knowledge, and may well be used as warm-up activities and easily transformed
into other kinds of activities.

5.2 Communication games

Examples are jigsaw tasks, picture-describing, map-describing and
drawing, story reconstruction, describing and arranging, finding partners, etc.
These games are based on the principle of the information to use all or any of the
language they possess to complete a game like task. Games help and encourage
learners to sustain their interest and work. They also help teachers to create context
in which the language is useful and meaningful.

5.3 Pair and group work

Classes at maritime colleges are usually quite large. There are sometimes
more than 40 students in one class. In such a large class, if the teacher asks questions
round the class, and get different students to answer, it will not be efficient and
fruitful. Because as one student answers each question, most of the class do not need
to pay attention, and it is difficult for the teacher to see whether students have really
understand the text.

Pair or group work is a good way to make the whole class to be involved in
class activities. Divide the class into groups or pairs and ask them to discuss the
designated questions after reading. After a while, the teacher asks some students
from each group to report their answer. At the last stage, the teacher checks
comprehension and offers better explanation if necessary.

Each student possesses different knowledge and a different style of
learning: by working with other people at a similar level, individuals can learn
from each other’s mistakes and benefit from each other’s insights. Varying the pair
and group arrangement will let the teacher see which students work well together
and which students have specific learning needs. Students can come to enjoy and
benefit from this style of studying when they realize that it is controlled, that the
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teacher is discreetly paying attention to each group as they work and that they will
be required to report back with the results of their discussions.

5.4 Role-play and stimulation

These two activities are to create the presence of a real-life situation in the
classroom, that’s say, the learners “stimulate” the real world and pretend to be
someone else in the given language tasks. This activity encourages thinking and
creativity, lets students develop and pratise new maritime English language skills
in a relatively no threatening setting, and can create the motivation and
involvement necessary for learning to occur. For instance, teachers can prepare a
range of situations on board a vessel that would require seafarers to use SMCP. To
make the situations more realistic, teachers can also present each one differently in
an authentic message format that requires action. (eg a telex, an urgent weather
warning recorded on tape, an incoming VHF communication, a problem reported
by a crew member, an order from the captain, etc.). The students should work in
pairs, improvising a suitable dialogue to each situation. Thus learners will have
less pressure and more willingness to participate. Moreover, it has certainly been
noticed that even some shy learners are more talkative when playing roles.

5.5 Information gap and opinion gap

Information-gap activities force the participants to exchange information in
order to find a solution, while opinion-gap are created by activities incorporating
controversial texts or ideas, which require the participants to describe and perhaps
defend their views on their ideas. By applying the principles of information gap
and opinion gap to suitable exercises, the teacher can change them into more
challenging communicative situations. Information gap tasks replicate “ real life”
communication which is usually based on the need to exchange information of any
kind. For example, the captain of a vessel may give an instruction to the chief
engineer; the radio officer may require a report from the coast guard; a seafarer
may read a personal letter. In each of these examples, people are exchanging
information for a specific reason. This exchange can be imitated in the language
class by creating a context for students to share information that they have been
given by speaking to one or more people. This type of activity may involve pairs,
groups or the whole class exchanging information simultaneously.

5.6 Problem solving and decision-making

These two kinds of activities encourage learners talk or even negotiate
together to find a solution to or make a decision on a set of problems or tasks(eg
giving orders to ratings; speaking to agent; taking orders from the captain; dealing
with passengers; etc). In these activities, the learners’ power of language and
intelligence are challenged and they are highly motivated to think and speak. And,
most importantly, they are more likely to understand the problematical situation in
a similar way to a native speaker.

5.7 Debates or Discussion

For intermediate learners and above, it is the most natural and effective
way to practice talking freely through verbal interchanges of ideas in the target
language. Informal debating occurs during many conversations and it is important
that seafarers practice the functions of giving opinions, agreeing and disagreeing
and responding to what other people say while reinforcing the need for tolerance of
ideas which may be different to our own. Prepare a few statements which could be
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considered controversial. Divide the class in half and give a time limit for the task:
one half should brainstorm reasons for agreeing with the statements and the other
half reasons for disagreeing with the statements. At the end of the time limit, group
two pairs of students from each half and ask them to exchange their opinions
without referring to their notes.

6. Strategies of Management of Communicative Activities

With the move from teach-centered towards learning-centered teaching, there are
more and more resources published for teachers engaging in communicative approach
to back to. But no matter what activity teachers start in the classroom or design for the
learners to work at, and no matter what organization teachers decide on, they should
confidently believe that communication activity mean getting learners to actually do
thing with the target language, and it is the “ doing” that should stay the main focus of
such sessions.

It is important for teachers to design such activities in terms of grammatical,
communicative competence. In general, activities can be graded according to the
cognitive and performance demands. They are always ordered to lead students from
comprehension to production. At the beginning, students are given simpler, directed,
pre-activities, which are designed to help activate students’ schema. So they will be
better prepared to understand what they will learn. In the processing of learning,
teachers design some controlled, semi-controlled activities to help students work
productively with what they’ve learned, meanwhile, students will encounter items in a
variety of different context, in which they need successfully process information from
as many sources as possible. In the production activities, students can put what
they’ve learned into production activities. Obviously, the more they are familiar with
what they learned, the more they will have learned, and the more easily they will be
able to communications what they’ve learned to others.

While teachers are designing and introducing communicative activities into the
language teaching procedures, they have to bear in our mind that, firstly, all they do
should have genuine learning value for the learners. Classroom activity should have
concrete tasks with clear objectives that the learners can reach for not for its own
sake.

Secondly, activities should be suitable for the learners’ level. Teachers are and
should be taken into consideration concerning the individual differences in the
classes.

Thirdly, timing of the activities is another crucial factor that teachers should have to
consider. The activities can be designed to be completed in about five minutes or be
lengthened when added further ideas. Activities should demand the minimum of
preparation before the lesson. Instructions and clarifications should also be carefully
prepared for.

Finally, activity should be integrated into the lesson going on. Try to link each
activity with what has gone before or what is coming after, in topic, mood or
language. Using any activity with no connection with other parts of the lesson may
risk the suspicion and refusal of the learners.

If teachers design and organize a variety of students-centered activities to fit
different level of students in different stages of teaching. By doing these activities, all
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the students are intended to maximize the chances of participate, to do independent
thinking, to learn to express their ideas in their own words, in interact with each other
or teachers. By interacting with teacher and other students in pairs or groups, students
can be given more opportunities to do autonomous learning by expressing their lack
of comprehension. Interacting not only motivates the classroom atmosphere and
establishes good relationship between teachers and students, and students to students,
but also creates a better condition for language learning and language acquisition.

7. Some Problems to be Solved

7.1 Communicative Approach has been developed, but there are still some problems.
If the students' communicative competence has to be developed, at the very
beginning, they must be practised in coherent discourse and text, for discourse is
embodied the form, concept and function of language. Some difficulties that the
teachers may encounter: students are accustomed to teacher-centred approach, and
prefer to listening to the teacher instead of doing pair or group work. It is quite a job
to change this situation.

7.2 Communicative competence explicates what should be taught and learned. The
teaching curriculum must be changed to meet the needs of communication. If
knowledge is converted into ability, the content and ways of teaching have to be
changed too.

7.3 To develop the students' communicative competence, the teacher is demanded on
his professional training and competence. The teacher must make greater preparations
for the course, and he needs to be more competent in the foreign language. ll}t the
same time, the data should be gained for the teacher to make use of.

7.4 Another question that the teacher faces is how to evaluate the students'
competence. According to the requirements of communicative competence, the
evaluation of competence should be decided on how students effectively
communicate with what they have learned.

8. Conclusion

Teaching maritime English for communicative competence is a view that meaning
and the uses to which language is put plays a central part. Its theories imply that
teachers should retreat from the controlling role in class but must do more than just
supply learners with a number of language structures to manipulate. Forms and
meanings should be linked in order to serve the purpose of communication.

A good teaching approach has the advantage to encourage an active style of learning
maritime English, with students participating as fully as possible. When preparing for
their lessons, teachers should pay great attention to the organization of class activities.
Teachers should also be aware of their role in class. To reach the goal of helping the
students acquire communicative competence, teachers are supposed to have a better
understanding of the nature of that they are teaching. What is more, a communicative
teacher is not only an elegant lecturer but also an efficient manager of the class
activity.
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ABSTRACT

Qingdao Ocean Shipping Mariners College, a training center of the COSCO Group,
is also the biggest training base for seafarers in China. Among all the training items,
English training is one of the most important one. In the article I introduce two main
English training programs in our college from 1996 to 2004, and the potential
demands from the Shipping companies on the training. .In the end, the following
conclusions are come to on its tendency:

1. There should be more training programs to meet the various demands of
increasing numbers of trainees.

2. The aims of training are changing from passing certain examinations to enhancing
their English level and communicative ability, ie. listening, speaking and writing
abilities.

3. The means of English training are of variety, such as multimedia, teaching
materials based on computer and internet, multi-national teachers teaching
cooperation etc.

Qingdao Ocean Shipping Mariners College, the training center of the COSCO
Group, is also one of the main training bases for seafarers in China. Among all the
training programs, English training is one of the most important one. From 1996 till
the end of August 2004, we have totally trained around 2172 seafarers from both deck
and engine departments. There are two main programs: training for Seamen’s English
Proficiency Test (SEPT) of COSCO and the training for marine English listening and
speaking.

I. Training for Seamen’s English Proficiency Test (SEPT) of COSCO

1.The background of the training

Prior to 1996, we had English training program mainly for management
personnel at shore, seldom for the seafarers. At that time we often heard that seafarers
even graduates from our college were fired by the foreign ship owners, and their
companies were fined by the ship owners because they couldn’t communicate well
enough in English with the Port State Control Officer and the multi-national crew on
board and affected the normal operation of the ship and even caused the detention of
the ship, etc. On first hearing the news, we were shocked because it’s the English
language not other reasons made them lose their job. Afterwards we started to think
and find ways to solve the situation. The college decided to make a breakthrough by
concentrating on the maritime English teaching and put forth the policy of being
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“exemplary in work ethics, proficient in using English and accomplished in
practical skills.”

In order to improve the seafarers’ English level, especially the communicative
capacity in large scale, the COSCO Group first invested to set up the Seamen’s
English Test Center in our college to carry out the proficiency tests. Meanwhile the
college formulated the testing system which was verified by the Group and the
National Communications Ministry in 1999. The test emphasizes the improvement of
students’ competency and practical English level.

The test includes six degrees of navigation English and engineering English.
They are management level for deck department and engine department, operational
level for deck department and engine department, supporting level for deck
department and engine department. It consists of reading, listening and oral test
individually. They are so important that those who can’t pass even one of the three
parts would lose their chances rank promotion and would be punished by lowering
their income on board. This test has greatly influenced all the seamen in COSCO,
motivated their English learning.

In such a situation, 8 branch companies of COSCO Group sent their seafarers
to be trained for 2 or 3 months in our college. After the training they would take part
in the test. Usually 70% to 80% trainees could pass the test after the training. The
average pass rate of the test is around 50%.

So from 1999 till present, we have totally 71 classes of various levels and specialties
and 1916 seamen trained.

2. The organization of the training

There are three class types in this sense: one month, two months and three
months to meet the different demands of seafarers. We divide seamen's English
training classes into three levels and two specialties: management level(captains, chief
and second officers, chief engineers and second engineers), operational level(third
officers and engineers) and supporting level (sailors and motormen), totaling 6 class
types. We made syllabuses and teaching plans in accordance with the SEPT system.
We arrange three subjects of reading and writing, listening, and speaking for 26 to 28
hours per week. We chose the experienced English teachers, usually those who have
the experience on board to teach these classes.

3. The textbooks of the training

With the help of COSCO branches and guidance of the Communications
Ministry, we compiled a set of ten textbooks for the sole purpose of SEPT training,
which are “English for Motormen”, “English Reading for Marine Engineering”,
“Spoken English for Marine Engineering”, “Advanced English Reading for Marine
Engineering”, “Advanced Spoken English for Marine Engineering”, “English for
Sailors”, “English Reading for Navigation”, “Spoken English for Navigation”,
“Advanced English Reading for Navigation”, “Advanced Spoken English for
Navigation”. These textbooks were published in 1999 and played an essential role in
our SEPT training. In 2003, we compiled the other set of textbook for SEPT, they are
“Collected English Examination Questions and Explanations for Marine Engineering
Navigation ” (supporting and operational level), (management level), “Collected
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English Examination Questions and Explanations for Marine Engineering Navigation
” (supporting and operational level), (management level), “Collected English
Examination Questions and Explanations for Navigation ” (management level),
“Collected English Examination Questions and Explanations for Navigation ”
(management level), “Collected English Examination Questions and Explanations for
Marine Engineering ” (management level), “Collected English Examination
Questions and Explanations for Marine Engineering ™ (supporting and operational
level), “Upgrading Navigation English Vocabulary”, “Upgrading Engineering
English Vocabulary”.

II. Training for marine English listening and speaking.
1.The background of the training

The training for SEPT was in a rising tendency in the number of trainees from
1996 to 2002. But from 2003 a decreasing tendency was found. For example we had 4
classes in 1996, 2 classes in1997, 3 classes in 1998, 6 classes in 1999, 16 classes in
2000, 14 classes in 2001, 10 classes in 2002, 6 classes in 2003, 6 classes in 2004. In
such a situation, we went to visit some branch companies of COSCO Group and make
some investigation on their opinion on the English training. Their opinions are : the
training for SEPT in the past few years is of great help for the improvement of
seafarers’ English level and now most of them can manage well in their job in
English. But with the development of the shipping market, more and more seafarers
are demanded by the foreign, especially the European ship owner. Some seafarers
who passed the SEPT can’t not pass the ship owners’ interview. So they hope that we
can cultivate new training programs to meet the new demands of the international
shipping market. After the visiting, we discussed the details of the demands with the
companies and found that their ME listening and speaking ability should be further
intensified after they pass the SEPT. The training content must be close to their job on
board and their communication with port. In March 2004, we start the ME listening
and speaking training. Till now we have had 14 classes 336 trainees trained.
According to the feedback from the companies, the great majority of the trainees
passed the foreign ship owners interview.

2. The organization of the training

We designed two class types, one is for navigation, the other is for marine
engineering. They are small-sized classes, average 25 students per class. There are 26
to 28 hours every week, they are ME listening, ME speaking, everyday English
listening and foreign teacher’s oral English.

Students in these classes are required to attend extracurricular English
activities, such as foreign teachers’ lectures on every Monday, Coffee Bar English
Corner every Wednesday and Saturday evening, original English film show every
Tuesday and Friday afternoon. We chose the English teachers with good spoken
English skill, pronunciation and experience on board to teach these classes. The
classes are organized under the principle of communicative teaching method, ie,
students-centered teaching method instead of the traditional teacher-centered teaching
method.
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3. The textbooks of the training

Before we cultivate this training program, we realize the set of textbook for
SEPT training is not apt for the other classes English training. So from 2001, after lot
of investigation on the ME teaching and training textbooks home and abroad, we set
up to compile new set of oral textbooks for navigation and marine engineering---“Oral
English for Seafarers”. It includes three books for navigation specialty and three
books for marine engineering specialty. But the first two for both specialties are the
same---“Oral English for Everyday Life” and “Upgrading Oral English for Everyday
life”. The third book for each specialty is “Oral English for Marine Engineering ” and
“Oral English for Navigation ”.As for the construction, each book includes 20 units
which consist of four parts: part one is one passage and five questions, part two is six
dialogues, part three is oral practices and part four is English humors and proverbs.
The oral practices include picture talk, situational dialogue and topic talk. So this set
of textbook bases on the situations and on communication teaching method. Besides,
each is attached with a VCD disk. The content is from the situations of everyday life
to the situations of port and the situations on ship board.

III. Conclusions on the English training in our college

1. Besides the two main training programs mentioned above, we carried out other
programs, such as English training for the management personnel, English
training for technical attendants, English training for abroad-sending (Maersk,
Denmark), NAVIX training class for sending to Japan etc. So there should be
various programs to meet the changing demands of the world shipping market.

2. The aims of seafarers’ English training are changing from passing certain
examinations to enhancing their English level and communicative ability, ie,
listening, speaking, reading and writing.

3. The means of English training are greatly improved with the development of the
technology, such as multimedia, teaching materials based on computer and
internet, and multi-national teachers co-operated teaching, etc.

In the training of our college, we hold the idea that the demands of the shipping
companies is our task. We’ll stick to it in our future training.

Huang Liping, associate professor of basic English and marine English
E-mail: pxchu@coscogme.com.cn
Address: 84 Jiangxi Road, Qingdao, China

Zip: 266071
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ENGLISH COMMUNICATIVE COMPETENCE OF
MARITIME STUDENTS OF CENTRAL VISAYAS
POLYTECHNIC COLLEGE

Ralph A. Carderio
Negros Oriental State University

ABSTRACT

This study is anchored on the concept that competence in the use of English
language both oral and written, for maritime students, contributes to the safety of
shipping and organization of the sea-borne business.

In view of this, the investigation of the English communicative competence of
maritime students of Central Visayas Polytechnic College was conducted to determine
the profile of their oral and written competence along such aspects as appropriacy:
communicative tasks; understanding discourse using pronoun referents and discourse
markers; vocabulary: getting meaning of words from context; and the grammatical
competence. The study also sought to find out their attitudes towards English.

Through the use of the Standardized Maritime English Test and the
questionnaire, data were gathered from 48 second year maritime students. All the
second year maritime students, who passed the two basic English courses — English
111 and English 112, were taken as subjects of the study.

Through the questionnaire, the study identified the students’ attitudes towards
the use of English. The Standardized Maritime English Test, on the other hand, tried
to test the oral and written competence of the student respondents. Their performance
was evaluated by three expert raters. Data gathered in this study were analyzed with
the use of frequency, percentage, rank, correlation, and the weighted mean. The study
presents relevant findings, conclusions, and recommendations.

1. INTRODUCTION

At present, English language is a means of global communication. And in an

- era of global communication, it becomes widely accepted that the English language is

used not only for communication between native speakers and nonnative speakers but

also between nonnative speakers. Hence, there is an increasing awareness of

improving their language competence to carry on the many transactions that they
engage in daily life. Kachru in Ufomata says...

Competence in English and the use of this language signify a
transmutation: an added potential for material and social gain
and advantages. One sees the attitude in what the symbol stands
for; English is considered a symbol for modernization, and an
extra arm for success and mobility in culturally and linguistically
complex and pluralistic societies (Ufomata, 1997).
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In other words, learning English gives people valuable life skills. No matter
how they earn their living after school years, each of them must be able to think and
to express their thoughts clearly. Thus, learning English language is a potential
advantage because of these reasons: first, it gives people access to a larger pool of
information and thus a wider area in which to seek employment and cultural
enrichment; second, it improves writing and thinking -skills. This process has
important benefits for mother tongue skills as well as promoting facility in the second
language; third, learning English enhances the quality of life because it gives people
the chance to have a wider vision of the world.

The potential advantage of learning English covers a far wider area. This one
area which sees the potential of learning English is the Maritime Industry. In the
Maritime Industry, English is considered as an important tool to maintain safety of
life and property at sea. It is an important tool because, given the international
character of the maritime industry, a particular ship can be composed of a diverse set
of crew where understanding daily on-board and external communication is a must.
Because of this, the International Maritime Organization’s Maritime Safety
Committee sees the need to adopt a common language for maritime communication
which would promote safe practice by reducing the risk of human error in
communicating essential information. It is then believed that on board communication
and external communication that are not properly understood and executed would
lead to very costly accidents.

As a result, current legislation on maritime job requirement has strongly
emphasized the importance of English language proficiency in relation to shipboard
operations and safety at sea. Companies employing non-native English seafarers have
an obligation to ensure that effective English language training is available, especially
as members of the crew are now required to demonstrate a knowledge of English
adequate for professional and safety purposes. So, to ensure safety of life and property
at sea, each seafarer must have a broad-based knowledge of English and good
communication skills to be able to respond as the situation demands (Logie et. al.,
1998).

In consonance with the above, Central Visayas Polytechnic College (CVPC),
being one of the country’s institutions offering maritime education, has also a
responsibility to comply with the International Maritime Organization’s (IMO)
requirements under the “Standard of Training, Certifications and Watch keeping
for Seafarers, 1978 as amended in 1995. With these in mind, the researcher intends
to explore possible measures to strengthen the learning of maritime English for
CVPC’s maritime students.

2. THEORETICAL UNDERPINNINGS

The different views on language learning, competence and performance serve
as the foundation of the study.

The Chomskyan view of learning a language explains competence as purely

grammatical competence in nature, and the knowledge of grammar of an ideal
speaker. Thus, he believed, that linguistic theory on competence and performance is
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concerned primarily with an ideal speaker-listener, in a completely homogenous
speech community, who knows his/her language perfectly and is unaffected by such
grammatical irrelevant conditions as memory limitation, distractions, shifts of
attention and interest, and errors (random or characteristics) in applying his/her
knowledge of the language in actual performance. This study of Chomsky directed
linguistic studies away from the structuralist concerns with procedures for isolating
phonemes and morphemes in linguistic descriptions.

However, in later years, Chomsky’s proposed linguistic theory provoked
varied reactions from succeeding linguists which included Dell Hymes, Halliday,
Widdowson, Jakobovits, and others.

With the concern on meaning, Hymes led to take issue with the formulation of
Chomsky’s linguistic competence. So, in opposition to Chomsky’s view of the “ideal
speaker- listener” as a nonexistent abstraction, Hymes looked at the real speaker-
listener in that feature of language of which Chomsky gives no account --- social
interaction. It is precisely on language in actual performance that Hymes had focused.
For Hymes, the theory of performance, or language use is an integral part of a theory
of communicative competence. Learning that the grammatical factor is one among
several which affect communicative competence, Hymes was very much concerned
with the integration of linguistic theory with a more general theory of communication
and culture. This explains the fact that members of a community will behave and
interpret the behavior of others according to the knowledge of the communicative
systems available to them. This knowledge includes, but is not limited to, the formal
possibilities of the linguistic code. Obviously then, an adequate theory of competence
must be sufficiently general to account for all forms of communication.

To add another perspective to the elaboration of a theory of communicative
competence as opposed to Chomsky, Halliday emphasized the function of language.
Noting that language has evolved in the service of social functions, Halliday
concerned himself with moving away from the purely formal or structural
preoccupations that have dominated linguistic theory toward a synthesis of structural
and functional approaches in the study of language. Only by looking at language in
use or in its context of situation one could understand the functions served by a
particular grammatical structure (Savignon, 1997).

In view of the preceding explanations, it is very clear that both Hymes and
Halliday are concerned with language in a social setting. However, Halliday goes
even further than Hymes in his rejection of Chomsky’s distinction between
competence and performance. Whereas Hymes redefines competence to include
ability for use, Halliday rejects the distinction itself as either unnecessary or
misleading. To him, it is “unnecessary” if it is just another name for the distinction
between what one has been able to describe in the grammar and what one has not, and
misleading in any other interpretation. Therefore, function is the use to which
language is put, the purpose of an utterance rather than the particular grammatical
form an utterance takes. It is in this manner that language function has to do with
what is said as opposed to how something is said. So, language is used for an infinite
number of purposes like to command, to describe, to request, to agree, to report, to
avoid, to hide intent, to attract attention, and so on. These social functions together
constitute one of the three basic functions of language defined by Halliday, basic
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Scale Qualitative Description Number of Students %
6 Competent Speaker 3 6.25
5 Modest Speaker 2 4.17
- Marginal Speaker 21 43.75
3 Extremely Limited Speaker 19 39.58
2 Intermittent Speaker 3 6.25
Total 48 100%

Table 4 reveals the summary profile of the students in the oral task. Among
the 48 students, 3 were found out to be competent speakers, 2 were modest speakers,
21 were marginal speakers, 19 were extremely limited speakers and finally 3 were
intermittent speakers. No one was found out to be an expert speaker, very good non
native speaker, good speaker and non-speaker. In totality then, the second year
maritime students were categorized as marginal and extremely limited speakers.

The Correlation Between the Oral and Written Performance of the
Maritime Students

Another area of concern in this study is to determine whether correlation exists
between the written and oral performance of the second year maritime students. Table
5 on the next page presents the data. Based on the table, the computed Pearson
Product Moment Correlation Coefficient of 0.71043 gives a positive correlation. The
null hypothesis then is rejected, the correlation being significant. This means that
students who were rated high in the oral performance also had a high rating in the
written performance, which is true to the second year maritime students who achieved
low in the oral tasks and also showed poor performance in the written tasks.

Table 5. The Correlation of the Students’ Oral and Written Performance

Student ) ¢ Y Xy X? Y?
1 35 -+ 140 1225 16
2 21 -+ 84 441 16
3 35 -+ 140 1225 16
4 39 6 234 1521 36
S 30 3 90 900 9
6 38 - 152 1444 16
7 37 - 148 1369 16
8 34 4 136 1156 16
9 36 - 144 1296 16
10 31 3 93 961 9
11 33 3 99 1089 9
12 33 4 132 1089 16
13 32 3 96 1024 9
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14 31 3 93 961 9
15 34 2 68 1156 4
16 20 3 60 400 9
17 30 4 120 900 16
18 24 4 96 576 16
19 34 - 136 1156 16
20 21 3 63 441 9
21 28 3 84 784 9
22 40 3 120 1600 9
23 28 3 84 784 9
24 44 - 176 1936 16
25 39 6 234 1521 36
26 30 4 120 900 16
27 17 3 51 289 9
28 42 4 168 1764 16
29 35 4 140 1225 16
30 13 2 26 169 4
31 37 4 148 1369 16
32 27 3 81 729 9
33 25 3 75 625 9
34 34 3 102 1156 9
35 25 3 75 625 9
36 34 4 136 1156 16
37 25 3 75 625 9
38 23 3 69 529 9
39 25 2 50 - 625 4
40 24 4 96 576 16
41 15 3 45 225 9
42 44 6 264 1936 36
43 34 4 136 1156 16
B 33 - 132 1089 16
45 23 4 92 529 16
46 31 S 155 961 25
47 42 5 210 1764 25
48 23 3 69 529 9
Y 1468 175 5537 47506 677
r=0.71043 Computed z=5.957 Tabular z=1.96

As viewed in Table 5, the Product Moment Correlation r of 0.71043 gives a
positive correlation. To test the significance of r, the z - test is employed. Since the
computed z - value is greater than the tabular value at .05 level of significance, the
null hypothesis then is rejected. There is a significant correlation between the
students' oral and written performance. This finding confirms that students with less
effective language abilities tend to have less effective written abilities because Logan
as cited in Pagaran (1997) opined that the way individuals learn about written
language is remarkably similar to how they learn to talk. All these findings have
conformed with the study of Baluma (1994) on the Freshman Education students,
wherein she found out a positive correlation between the oral and written
performance.
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The Language Skills that Maritime Students Found Difficult

Table 6  displays the language skills the second year maritime student-
respondents found difficult.

Table 6. Language Skills Found Difficult by the Maritime Students

Skills Tested Average Descriptions Rank
W. M.
Appropriacy: Communicative Tasks 2.73 Average 3
Using Pronoun Referents 2.35 Below Average B
Using Discourse Markers 2.23 Below Average 5
Getting Meanings of Words from Context 2.90 Average 1
Mechanical Use of the Language 2.85 Average 2

As shown in the table, of the five skills tested, using discourse markers ranks
fifth for the students. It means that this test was the most difficult for the respondents
as evidenced by the weighted mean of 2.23 which is labeled Below Average in the
scale used. The next skill considered second in difficulty is using pronoun referents.
This ranks fourth with a weighted mean of 2.35 and still labeled as Below Average in
the scale used. As can be seen from the two skills tested that were rated Below
Average, it can be said that the student respondents were found to be poor in reading
comprehension because discourse markers and pronoun referents are part of the many
context clues which help the readers understand a particular written form of the
language. This students’ poor performance in reading comprehension conforms with
what the English teachers in the English department of Central Visayas Polytechnic
College (CVPC) have said about students in the technology courses like the
maritime students having very poor reading habits. Many of them find it difficult to
read certain passages of the English lesson. As a result, it is difficult for them to
comprehend the idea of the passage if there are difficulties in reading. Third in rank of
difficulty was appropriacy: communicative tasks which dealt on the standard maritime
communication phrases. This written test difficulty has a weighted mean of 2.73. The
student respondents here were found to be Average. The reason could be that the
maritime students were found to have enough idea in responding to shipboard
operation situations, though this may not mean that they have fully acquired the
needed skills.

As depicted in the table, the maritime students did not find the mechanical use
of the language or the grammar as very difficult. Out of the five skills tested, this
ranks only 4™ in difficulty with a weighted mean of 2.85. A revealing factor that could
help explain this result maybe the emphasis of grammar in high school and in the
English lessons when these students took the basic English 111 and English 112.
Therefore, the respondents have fared well in this test. Getting meanings of words
from context ranks first for the student- respondents, meaning these are the skills
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found least difficult by the respondents as compared to the other four skills tested.
Like the grammatical competence use of the language and appropriacy:
communicative tasks, the student respondents in this skill tested were found to be also
Average with a weighted mean of 2.90. It means to say then that the maritime
students were found to be familiar with the different parts of the ship as this part of
the test focused on the vessel’s mechanical parts and structures.

The Profile of the Respondents in Terms of their Attitude Towards English

Table 7 shows the students’ attitude toward the use of English. It reflects the
students’ perception on the necessity of using English in various aspects.

Table 8, likewise, shows the students’ attitude in the use of English. It
represents the students’ perception on the usefulness of English to become a well-
qualified professional.

As can be seen in Table 7, there is 100% “yes” responses for the item “Do you
like to learn more of English?”, and 97.92% in “Would knowing English help you in
your studies?”. These data reflect that majority of the maritime students have positive
attitude and interest toward English.

Table 7. Respondents’ Attitude Towards English

: Yes No
Choices : f % F %

Are you in favor of using English as a
medium of instruction in maritime subjects?

43 89.58 5 10.42
Do you like to learn more of English? 48 100 0 0
In your opinion, is it necessary to know
English in order to pass this course? 45 93.75 3 6:25
Would knowing English help you in your
studies? 47 97.92 1 2.08
Do you find it necessary to read texts in
English in order to participate in class
activities? 38 79.17 10 20.83

The preference for English as a medium of instruction in maritime subjects
reveals that the students find English as an important tool to fully understand
maritime subjects and topics. This could imply that knowledge and understanding of
the subject matter, for them, can be best understood with the use of English.

Table 8: Students’ Attitude Towards the Usefulness of English

Choice f %
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Very necessary 29 60.42
Necessary 8 16.66
Convenient 11 22.92
Unnecessary 0 0
Total 48 100

The above-cited table depicts respondents’ belief that English is very
necessary to become a well-qualified professional. The result reveals that the
maritime students felt the need to speak in English in order to become competent
marine and deck officers someday. English is the lingua franca of the sea, so being
able to speak in the language will be an added advantage for them, boosting their
chances of getting a lucrative job on-board ship.

As reflected in the two tables, majority of the student respondents have
positive attitude toward English. This reveals that they have felt and seen the benefit
of learning how to speak in English as students and as would-be professional
seafarers.

5. FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS
5.1 Summary of Findings

This section presents the findings of the study with the corresponding
implications.

1. The composite mean of 2.61 in the written test revealed that the second
year maritime students are average writers of the English language.
However, there is only a thin line separating them from being below
average writers as shown in the interpretation of the five-point scale used;
the students fall on the low average range.

2. The second year maritime students are marginal speakers (43.75%) of the
English language. They can maintain a dialog but in a rather passive anner,
rarely taking initiative or guiding the discussion. Likewise, they have
ifficulty in following English at normal speed and they lack fluency and
ccuracy in speaking. The overall result of the oral tasks proved that the
peaking skills of the second year maritime students were severely limited.

3. The computed product moment correlation coefficient of 0.71043 proved
that there is a positive correlation between the oral and written erformance
of the second  year maritime students, meaning students who were rated
high in the oral performance also had a high rating in the written
performance. In the present study, the second year maritime students
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achieved low in the oral tasks which coincided with the result of the
written tasks, showing poor performance.

4. The weighted mean (2.23) showed that using discourse markers was the
most difficult written test for the student respondents. Second in rank of
difficulty was on using pronoun referents with a weighted mean of 2.35.
Both of these skills tested received point-scale description of Below
Average with a weighted mean of 2.23 and 2.35 respectively.

5. The findings of the study revealed the students’ positive attitude towards
English. Sixty point forty two (60.42) percent found English very
necessary in all aspects. The preference for English as a medium of
instruction in maritime subjects implies that the students find English easy
to follow and to understand. On the other hand, the belief that English is
“Very Necessary” to become well-qualified professionals someday
suggests that the students felt the need to be able to speak in the language
in order to boost their chances of getting a lucrative job in the sea borne
business.

5.2 Conclusions

In view of the findings of the study, the following conclusions are
drawn.

The second year maritime students failed to come up to the level of English
communicative competence demanded from them in both oral and written tasks.

The maritime students level of competence in terms of the five skills tested
fall on Low Average Range.

The student respondents lacked adequate knowledge in using pronoun
referents and discourse markers as clues in understanding discourse.

The student respondents showed little knowledge about the content/subject
dealt on, as well as, the appropriate word to use.

The students’ English communicative competence demands functional and
linguistic knowledge.

The second year maritime students see the benefit they can derive from
English as students and as professionals.

With a positive attitude toward English as shown in the study, the second year
maritime students can still improve their communication skills if they so desire.
However, it is not only a positive attitude that counts, but also interesting
inputs/activities which they will experience inside the classroom. Indeed,
improvement in the students' communication skills is highly desired because getting a
lucrative job in the sea-borne business means being able to speak in the language that
ensures safety of life and property at sea.
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5.3 Recommendations

Based on the findings and conclusions of this study, the following

recommendations are proposed:

1.

English teachers should have a good background knowledge in teaching
Maritime English. To achieve this, they should undergo the Teacher
Training Seminar/Workshop on the IMO Model Course 3.17 “Maritime
English”.

English teachers teaching Maritime English need to provide more
communicative activities that would elicit more students’ participation and
interaction for them to be more dynamic interactors in communication; the
activities, however, should focus on nautical terms and situations using
the Standard Maritime Communication Phrases.

. The fact that the students in the study were assessed to be marginal and

extremely limited speakers, the teachers being in direct contact with them,
must plan an effective course of action that would provide opportunities
for these maritime students to use the language frequently and be exposed
to the use of authentic texts and real-life situations.

Since there is only a thin line separating the average from the below
average scale, it is therefore deemed necessary to include more drills and
reinforcement activities on comprehension skills, understanding discourse,
and standard maritime communication phrases.

To strengthen the maritime students’ grasp of Maritime English, the school
administration should realize the significance of letting these students take
Maritime English 111 and 112 instead of the basic general English 111 and
112 offered by the English department of the school before they could take
Maritime English 121.

Since it is discovered that the maritime students lack fluency and accuracy
in the oral tasks and are found also to be weak in understanding discourse
using discourse markers as wells as in understanding discourse using
ronoun referents in the written tasks, it is therefore strongly recommended
that in the skills found difficult by the students be given emphasis and
reinforcement to ensure improvement in their oral and written language
skills.

In trying to find a solution to improve the written and oral skills of the
second year maritime students, the outputs of the study consisting of two
parts; namely, Part I, A Syllabus for a 3-unit required course and Part II,
Sample ESP lessons for the maritime students are recommended for use
because they address the language needs of the maritime students, whose
quest for knowledge is tied up with competency in the use of the English
language.
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ABSTRACT

This experimental action research investigates the differential effects of two
conditions on L2 learners of maritime vocabulary acquisition: (a) non-negotiated
premodified input, and (b) negotiated plus pushed output. The premise underlying this
study is that modified input promotes comprehension and production of L2 new
lexicon. Comparison of t-values made on the data indicated that negotiated interaction
that incorporated pushed output appeared to have promoted both receptive and
productive acquisition of maritime vocabulary. The important question about how
general and ESP vocabulary are acquired and what the most efficient techniques are
to promote effective acquisition have long occupied lines of research in the field of
second language acquisition (SLA). This has led to the current investigation that seeks
to study the effects of negotiated interaction on maritime vocabulary development and
the aspects most benefited by it. The findings of the present research provide
empirical evidence for the important role of negotiation in facilitating the
comprehension and acquisition of maritime words. Moreover, the study suggests that
pushed output plays a key role within the negotiation process for productive
acquisition of maritime vocabulary.

Key Words: negotiation, premodified input, pushed output, t-values,
interaction

INTRODUCTION

Current trends of learning ESP including maritime English have focused on
the role of interaction for the last few decades. Krashen’s monitor model of second
language acquisition (1977, 1978, 1981, 1982, 1983, 1985) , for instance, emphasizes
the importance of comprehensible input and Berko-Gleason’s interaction hypothesis
attracts the attention to the key role of discourse in the process of second language
acquisition. On the same line, Hatch (1978) stressed the need to study the nature of
the input given to L2 learners and its possible role in second language acquisition as
well as interactive and discursive characteristics of conversations between non-native
speakers. Within this framework, the interaction hypothesis (Berko-Gleason, 1982),
which claims that negotiated communication can promote acquisition, combines
arguments about the key role of comprehension of input- Krashen’s input hypothesis
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(1980, 1985)- with the discursive and conversational aspects of L2 learning (Hatch).
The term ‘negotiation’ refers to the modification and information restructuring that
takes place when learners and their interlocutors experience difficulty in
understanding messages. In the course of negotiation, interlocutors communicate to
arrive at message comprehension using resources such as hypotheses confirmation,
hypotheses modification, hypotheses confirmation, clarification request, confirmation
request, comprehension checks, and so forth. Long (1981, 1983) believes that these
modifications provide the learners with comprehensible input, which is necessary for
acquisition. Thus, negotiation is argued to promote acquisition as it helps learners
understand words and structures slightly beyond their present linguistic and
communicative competence.

Negotiation and Grammar Acquisition

Research reports indicate extensive evidence of the benefits of negotiated
interaction on the acquisition of certain grammatical aspects of the L2 (Long, Inagaki,
and Ortega, 1998; Mackey, 1995, 1997, 1999; Mackey and Philip, 1998). Central to
all of these studies, interesting enough, may be the function of input in L2 acquisition.
A major problem with comprehension as a source of input for analysis is that the
speech signal fades so quickly; ...”in comprehension, the L2 learner’s performance is
paced: he or she cannot stop the input periodically to listen to it more effectively”
(Clark 1982). Therefore, it does not seem reasonable to assume that the second
language learner can somehow apprehend the fast-fading message produced by
someone else, figure out what it means and how it is put together, and then relate it to
similar utterances he has heard. As a result, it is argued that there are serious problems
with the assumption that authentic input can be analyzed by the learner on-line, that
is, during the comprehension process itself. In fact, in second language learning
research the output hypothesis proposes that comprehensible input may not be
sufficient for certain aspects of L2 acquisition and that comprehensible output may be
needed (Swain 1985, 1995).

Negotiation and Vocabulary Acquisition

Input and output modules of the lexicon, responsible for perceiving and
articulating words, appear to be learned implicitly, whereas word meanings appear to
be learned explicitly. Previous literature shows that typical negotiations of meanings
do not focus on aspects that are unnecessary for comprehension but rather on key
elements whose misinterpretation could impair or inhibit communication, and that
elaborative attention to a word’s formal and semantic features is conductive to its
retention (Ellis 1995). Pica (1994) reported that negotiated interaction facilitates
lexical learning and Long (1996) claimed that feedback obtained in negotiation
process is facilitative of L2 development, at least for vocabulary, morphology and
language-specific syntax. Likewise, Mackey et al. (2000) noted that when
phonological and lexical feedback is provided in negotiated interaction, learners are
more likely to perceive it correctly. In a slightly different report, Ellis (1995)
postulates that negotiation may facilitate vocabulary acquisition by inducing learners
to notice unknown words in the input, that is, words that they need in order to
understand their interlocutor’s message.
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Pushed Output

Throughout the literature of L2 acquisition there has been a distinction
between passive and active vocabulary; acquiring the latter is believed a more
complex task than acquiring the former. Furthermore, it is argued that lack of certain
‘pushing’ exercises and tasks- that elicit the new vocabulary taught- prevent learners
from incorporating the passive vocabulary into free production. As Laufer (1998)
claims if the learners are not pushed to use the new vocabulary, they may never be
activated and therefore remain in passive vocabulary level only. Several aspects of
pushed output model should be noted. First, in the process of speech production,
conceptualizing the meaning of an intended message precedes articulation. Second,
before production, the learner needs to formulate the message through an appropriate
linguistic form. Third, the speech comprehension system is an integral part of the
production model. Finally, it should be noted that the comprehension system is not
limited to taking fully articulated, but may also take internal speech as input. Internal
speech is the not-yet-articulated phonetic plan which is the output of formulation and
the input to articulation.

Research Questions and Hypotheses

The present study investigates the effects of different oral interactive techniques on
comprehension, receptive acquisition, and productive use of new maritime words in
L2 setting. The research questions and hypotheses are the following.

1. Does negotiated interaction benefit the comprehension of maritime vocabulary?

Hypothesis 1. Learners exposed to input (new maritime vocabulary) in the process
of negotiated interaction will attain higher levels of input comprehension.

2. What is the effect of interactive activities on acquisition of maritime receptive
vocabulary?

Hypothesis 2. learners exposed to input in the process of negotiated interaction will
attain higher levels of L2 receptive vocabulary acquisition than learners exposed to
non-negotiated premodified input.

3. What is the effect of interactive tasks on L2 productive vocabulary acquisition?
Hypothesis 3. learners exposed to input in the process of negotiated interaction with

pushed output will attain higher levels of L2 productive vocabulary acquisition than
learners exposed non-negotiated, premodified input without pushed output.

76



Method

Participants: A total of 24 volunteer L2 learners participated in the study.
Participants, whose native language was Persian, were students of Fishery at Guilan
University. They belonged to two intact classes of intermediate English in the basic
language program, and all of them received approximately 100 hours of formal
exposure to the L2. They were randomly assigned to one of the two control and
experimental groups: non-negotiated premodified input; and negotiation of input plus
output. All participants completed the first stage of the study, but only 22 completed
all post-tests.

Procedures

Each group was exposed to two listening comprehension tasks carried out in
two sessions of about 20 minutes each. Both of the listening tasks centered on a
fishery context by a native speaker’s voice. In the process of exposure, the
participants in the experimental group received modified input before listening task,
engaged in oral interactions in pairs, and also pushed to free productive use of the new
vocabulary. The purpose of the premodified task was to expose the participants to the
basic meaning of the target word through different activities such as definition,
explanation, paraphrasing, synonyms, antonyms, contextualization, etc. In the pushed-
input phase, the instructor makes use of elicitation techniques like question-answer,
guessing games, role playing, problem solving, and open-ended tasks. In the control
group, the students were exposed to the same listening tasks without going through
premodified and pushed-output stages, yet they engaged in some forms of
communication and interaction after listening tasks.

Testing Instruments

Three kinds of post-treatment tests were administered to measure the effects of
the treatment. The purpose of the first one, a multiple-choice test, was to measure the
learners’ comprehension of the new maritime vocabulary to which they were exposed
in listening tasks. The second measurement which was a cloze test was used to
specify the learners’ receptive knowledge of new vocabulary items. The last one was
an open-ended test which required students to use the new words productively. It
should be noted that productive knowledge of words was tested first and receptive
knowledge later in order to avoid a test effect.

Data Analysis
To test the three formulated hypotheses, a directional one-tailed null

hypothesis was set at .10 level of significance. The t-value necessary to reject the null
hypotheses and find support for the positive, directional hypotheses is 1.36.
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Results and Discussion

As table one illustrates, the first research hypothesis cannot be supported
through the observed results. So, vocabulary comprehension is not affected
significantly through premodified negotiated interactions.

Critical t.Value t.Observed

Research Hypothesis 1.36 .56
1

Table 1

The results also show no significant difference between the two groups
regarding the second hypothesis (table 2). Although the subjects in the experimental
group could perform much better than the control group on the related receptive post-
treatment tests, the null hypothesis cannot be rejected.

Critical t.Value t.Obseved

Research Hypothesis 1.36 1..1
2

Table 2

However, conditions are different concerning the third hypothesis- the effect
of pushed output on the learners’ productive abilities of L2 use. On the open-ended
production measurements, the subjects in the experimental group did significantly
better than the other group(table 3). In fact, the L2 learners’ productive acquisition
was greater when they had the opportunities to negotiate and produce the target
vocabulary than when they were exposed to premodified input. Unlike the findings
for vocabulary comprehension and receptive acquisition, production of target words
during negotiation did appear to have an effect on learners’ productive acquisition
when compared to non-production of these words during negotiation.

Critical t.Value t.Obseved

Research Hypothesis 1.36 1.48
3

Table 3
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ABSTRACT

This paper aims at studying the application of corpus linguistics to Maritime
English (ME) teaching/learning which can solve the current problems with ME
teaching/learning effectively and promote the badly needed ME teaching/learning
reforms. The research focuses on three major aspects: the design and building of
Maritime English Corpus (MEC) which consists of six sub-corpora according to
different subject matters and channels; the corpus-based study of the characteristics of
ME; the development of the MEC Index-based network multi-media CAI software
system. The practical usage of ME reflected by the abundant true language data in
MEC enables students to be exposed to the pragmatic examples and consequently
acquire through practice the communicative competence needed among multilingual
and multicultural crews. Based on the experimental results obtained through statistics
and analysis on the language data in MEC, maritime English teachers can find out the
characteristics of ME as a specific register so as to guide the development of ME
courses, textbooks and testing exercises. The development of the network multi-media
CAI software based on MEC enables students to choose the on-line learning materials
by themselves, get instant on-line help, change their role in the learning process from
being passive into active, and it realizes the network multi-media computer assisted
ME learning as well as the change of ME teaching from classroom to long-distance
and finally to Internet teaching which makes ME teaching more interactive,
personalized, attractive and thus much more effective.

Key words: corpus linguistics, MEC, quantitative, communicative competence
. INTRODUCTION

Corpus linguistics is a new direction or method in linguistics research arising
with the development of computers and network technology. Since the 1990s corpus
linguistics has made great progress as well as the corpus-based researches. Corpus
linguistics is gradually arousing a revolution in applied linguistics especially foreign
language teaching/learning. Any research attempting to describe and analyze a
language must rely on a large quantity of objective language performance data to get
reliable discoveries. To describe a language without experimental data would be
regarded as unreliable and improper.

80



To apply corpus linguistics to Maritime English (ME) teaching/learning can
effectively solve the problems existing in the current teaching/learning and promote
ME teaching/learning reforms. At present, the students in maritime universities or
academies do not know well how to use English properly although they know about
English to some degree. English testing model which emphasizes language
knowledge but ignores language performance no longer meets the need of ME
teaching/learning and it is imperative that reforms should be carried out. Maritime
English teaching/learning research should be based on the corpora providing abundant
true language data, analyze the quantitative experimental data through statistics and
summarize the characteristics of ME which can guide the development of ME
textbooks and design of testing exercises. The layout of the paper is as follows: Part I
is the introduction. Part II is the design and building of network-based Maritime
English Corpus (MEC), including the data sampling and coding of MEC. Part III is
the demonstration of the corpus-based study of characteristics of ME chiefly at the
lexical and syntactic level. Part IV dwells on the development of MEC-based network
multi-media CAI software system. Part V is the conclusion.

Il. DESIGN AND BUILDING OF NETWORK-BASED MARITIME
ENGLISH CORPUS

The design and building of a corpus always represents the language performance
in a certain field or satisfies the relevant research need (Leech, 1997). The size of a
corpus depends on the designing principle, research need, and the difficulty in
collecting the language data during the course of corpus building as well as some
other factors.

Maritime English Corpus is the corpus for specific purpose. According to
different channels, it comprises maritime written English corpus and maritime oral
English corpus. On the other hand, Maritime English, as a specific register, consists of
three sub-registers according to different subject matters: nautical English, marine
engineering English and maritime treaty English. As a whole, MEC is composed of
six sub-corpora: Nautical Written English corpus (NWE), Nautical Oral English
corpus (NOE), Marine Engineering Written English corpus (MEW), Marine
Engineering Oral English corpus (MEO), Maritime Treaty Written English corpus
(MTW), Maritime Treaty Oral English corpus (MTO). Four of the six sub-corpora
have their prototypes which need to be enlarged to make the language data more
ample and representative: NWE, MEW, MTW, NOE. The four corpora to be enlarged
and the two corpora to be newly built comprise MEC with 800,000 word tokens.

Special attention should be paid to the sampling of the language data so as to
make the data balanced and representative enough to really reflect the practical usage
of Maritime English. The language data which belong to different sub-corpora should
be taken proportionally on the average, while those within the same sub-corpus
should be sampled in proportion according to different genres and topics. Coding of a
corpus is also very important in the process of corpus building. Codes added to a
corpus can provide maximum information for the users. There are three major types
of coding systems: fixed-field type, free-field type (COCOA format) and the internal
coding type. Since the focus of my research is on studying the characteristics of
Maritime English chiefly at the lexical and syntactic level, in coding of MEC, the
fixed-field reference system is adopted as is used in the coding of LOB and BROWN,
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because it can provide quick reference of the location of a certain feature. MEC, as
mentioned above, consists of six sub-corpora, so each corpus need to be coded
respectively. An extract from NOE built by the author with the coding is given below:
*<CMPE

*Pilotage

0001CPIL0O001 Require a pilot.

0001CPIL0002 Do you require a pilot?

*Course

0003CCOUO0001 What is your course?

0003CCOU0002 My course is...

0003CCOU0003 Your course is correct.

0003CCOU0004 What course do you advise?

0003CCOU0005 Advise you make course...

*<SMCP

*Distress Communication

*Distress messages

*Fire, explosion

0043SFIR0001 Vessel on fire (after explosion) in position... .

0043SFIR0002 I am on fire in position...

0043SFIR0003 What is on fire?

0043SFIR0004 Engine room on fire.

The above sample shows that NOE uses fixed-field references in the first 13
columns of the contents of each conversation. For the name of the book from which a
conversation was taken, *< was added. For section titles and chapter titles, * was put
before them. The fixed-field codes used in NOE consist of 8 numbers and 4 letters.
The numbers include those of passages or sections in the corpus and those of lines
within each passage or section. The 4 letters in the codes are the initial letter of the
name of the book followed by the first 3 letters of the beginning key word taken from
the title of each section or passage, standing for this very section or passage. For
example: “C” stands for CMPE (A Comprehensive Book of Maritime Practical
English) distinguishing from “S” which stands for SMCP (The IMO Standard Marine
Communication Phrases), “PIL” stands for Pilotage, “COU” stands for Course, “VIC”
stands for Victualling, “FIR” stands for Fire, Explosion and so on.

The detailed specification of each column position is as follows:
Columns 1-4: Number of the section or passage in NOE
Column 5: The initial letter of the name of the book
Columns 6-8: The first 3 letters of the beginning key word taken from the section title
Columns 9-12: The line number counting from the very beginning of each section
Column 13: Always blank

Based on the above principles, codes were automatically added to each record in
NOE through the SNOBOL4 program CorplinS. The coding of the other sub-corpora
of MEC adopted the fixed-field reference system as well. Moreover, it is advisable
that MEC be a dynamic corpus within which the language data can be kept constantly
updated.
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lll. CORPUS-BASED LEXICAL AND SYNTACTIC STUDIES OF
MARITIME ENGLISH

A large number of corpus-based research results indicated that the meanings and
usages of some words, phrases or sentences in the naturally-occurred data were not in
accordance with the definition and description in the dictionary and traditional
grammar. That explains the reason why many students in maritime universities after
graduation would get puzzled and have trouble in communicating with the
multilingual and multicultural crews. A corpus just provides teachers and students
abundant true language data which enable students to be exposed to the practical
context of a certain word or phrase and to acquire the communicative competence
through practically using the language. In addition, many parts of the naturally-
occurred language data touch upon the occasion, identity, relationship and some other
social factors which help students to develop their intercultural communicative
competence.

The abundant naturally-occurred language data in MEC provide teachers reliable
quantitative experimental data based on which lexical and syntactic characteristics of
Maritime English can be found out. To get the characteristics of ME as a whole, the
data in the six sub-corpora need to be analyzed respectively and compared with one
another. In addition to the comparison made among the sub-corpora themselves, that
with other corpora, i.e. BROWNA (part of the BROWN corpus representing press
reportage English), JDEST (T4 representing technical English) and DOE (the corpus
representing Daily Oral English built by the author) was also conducted to get the
scientific and reliable conclusions.

Take the analysis of the lexical and syntactic features of Nautical Oral English
(NOE) as an example. The average frequency of all the words in NOE corpus is 16.
However, some grammatical words have quite high frequency in NOE, for example,
the (2458), to (1185), of (938), in (801), and (469), on (448), at (392), for (371), with
(251) and so on. Altogether there are 383 word types whose frequency is above the
average. Among the 383 words, there are 54 functional words with the aggregate
occurrence of 14,059, amounting to 41.2% (14,059/34,105) of the total occurrence.
One reason for the high frequency of the functional words in NOE is that most of
them have few or no synonyms or partial synonyms. We can replace walk with stroll,
stagger, strut, saunter, trudge, ramble, traipse..., and a host of.other words, but most
of the functional words cannot be replaced without changing the syntax. Another
reason is that languages rely on functional words to serve purposes that recur in nearly
every sentence.

Among the top 20 words in NOE, there are 2 nouns: position (463), vessel (335).
The high frequency of position and vessel is due to not only the topic of NOE but also
its oral medium. The voice communication of ship-to-ship and ship-to-shore is
indispensable for ensuring safety at sea. The vessels need to call one another and
report their positions from time to time. That is why position and vessel have such
high frequency within the top 20 words in NOE but not so in the other 3 sub-registers
of Maritime English: NWE, MEW and MTW.

To find the distribution of basic word stock and nonbasic vocabulary of English
in NOE, the FOXPRO program F6 was used. It can be clearly seen from Table 3.1
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that NOE, as ESP, is partly common-core and partly special to itself. College English
Band4 (CEB4) words, as the representative of common-core vocabulary, take up a
much larger percentage, i.e. 87.5% in NOE Corpus. Therefore, being the most
fundamental, CEB4 words are the core vocabulary of NOE and are of great
importance for the study of NOE.

Table 3.1 The distribution of NOE words within and beyond CEB4

Corpus Words grouped by wuse distribution Word type Total Percen-
frequency number occurr- tage
ence
NOE Basic word stock Words within 1677 36809 87.5%
CEB4
Nonbasic vocabulary Non-CEB4 1020 5242 12.5%
words

On the other hand, among the non-CEB4 words in NOE, the nautical terms and
the sub-technical terms chiefly comprise the specialized vocabulary of NOE. The
nautical terms in NOE are mostly nouns, most of which are formed by compounding
two nouns together. Louis Trimble categorized such compounds in the scientific and
technical discourse into the group called noun compounds or noun strings (Louis
Trimble, 1985). The following is a sample list of the noun compounds in NOE.
starboard (134), ice-breaker (38), bulkhead (8), breastline (8), pipeline (7), shipyard
(6), MAYDAY (6), hatchway (5), helmsman (5), linesman (4), waterline (4).

Apart from the noun compounds, there are some adverbs, prepositions and
interjections among the nautical terms in NOE. Special attention should be paid to
such specific terms in NOE.

a. Adverbs

amidships (4): halfway between the bows and stern of a ship

0020CGRO0006 I am aground forward/amidships/aft/at high water forward/at high
0020CGRO0007 water amidships/at high water aft/full length of vessel/full
0020CGRO0008 length of vessel at high water.

0046SGRO0011 Aground amidships.

athwartships (1): from one side to the other side of a ship

0034CBEF0105 Isn't it athwartships?

abeam (1): on a line at a right angle to the length of a ship

0008CANCO0092 Anchor leading abeam! Slack off the brake! Walk out starboard
0008CANCO0093 anchor to water surface! You should not anchor here. You are
0008CANC0094 going to foul my anchor.

b. Preposition

abaft (1): at, in, toward, the stern half of a ship; nearer the stern than; behind
0002CARRO136 I think the fairlead just abaft the forecastle would do for one
0002CARRO0137 tug line and the lead just forward of the after house will do
0002CARRO138 for the other.

c. Interjection

avast (1): stop!
0008CANCO0087 Two shackles on deck! Slack away! 4vast heaving! Up and down!
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In addition, there are some geographical names and ship names frequently used in
NOE. This is due to the topic and subject matter of the nautical field of discourse. It is
well known that shipping industry is of international nature: the international sources
of cargo and the various countries and regions the vessels sail back and forth. As a

result, the students in maritime universities should be familiarized with the names of

different countries and the chief port cities as well as the specialized vocabulary in the
register of NOE so as to ensure the navigational safety and the safety of life and
property at sea. Otherwise, the maritime communication may be handicapped and

marine accidents incurred.

As far as the word length is concerned, the SNOBOLA4 program wl.sno was used
to get the word length of NOE as compared with that of DOE which is the corpus
representing Daily Oral English and other sub-corpora of MEC (see Table 3.2).

Table 3.2 Number of words with length of 1-20 letters

Word Length (in letters) NOE DOE NWE MTW
1 1284 1062 24533 6407
2 7508 2778 194797 38731
3 8134 5913 126327 37588
4 13901 3674 92134 22943
5 4884 2236 70962 20532
6 3847 1157 55986 16270
7 3060 871 56481 15356
8 2358 487 43989 13160
9 1370 375 34062 12989
10 876 158 21571 9131
11 512 55 12715 7291
12 189 32 7227 6484
13 80 12 4108 1630
14 65 4 1815 972
15 18 1 770 598
16 7 1 340 123
17 1 0 143 20
18 1 0 95 4
19 1 1 38 0
20 0 0 26 0

A series of T-Tests were performed using SPSS to see whether these data were
significant at the 0.05 level. The results are shown in the following tables.

Table 3.3 Mean Word Length

Mode of discourse Corpus Mean Word Length
Spoken English NOE 4.4800

DOE 3.8991
Written English NWE 4.6119

MTW 5.2982

Table 3.4 T Values and 2-Tail Probabilities for Testing Word Length
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T-Test between T Value  2-Tail Probability
NOE and DOE .| 3L.16 .000

NOE and NWE -10.18 .000

NOE and MTW -53.98 .000

It is shown in the tables that the T value of the test between NOE and NWE is
the lowest, but it is still far below the 0.05 significant level. This is due to the different
mode of discourse of the two sub-registers of Maritime English although NOE and
NWE have the same topic and subject matter. As legal written English, MTW has the
longest word length. Therefore, it can be concluded that the words in English registers
of oral medium, on average, are shorter compared with those in written medium. The
word length of NOE, which belongs to technical English of spoken mode, stands in
. the middle: shorter than NWE and MTW but longer than DOE.

Through the corpus-based computational methods, it can also be found out
that NOE has some peculiar syntactic features which are not in strict accordance with
the traditional grammar: non-sentence structure concerned with orders and full
repetition of orders as shown in the following data extracted from the corpus.

*ORDER MEANING

0119SORDO0001 Midships Rudder to be held in the fore and aft position.
0119SORDO0002 Port five 5' of port rudder to be held.

~ 0119SORDO0007 Hard -a-port  Rudder to be held fully over to port.
0119SORDO0018 Steady Reduce swing as rapidly as possible.

0086SICE0025 Full ahead.
0086SICE<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>